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I. GENERAL POLICIES
A. Admission
Admission to phases is required in order to participate in Internship. Admission to the
program and to phases is described in the university catalog. Additional information may
be obtained from the Office of Clinical and Field Experience.
B. Placement of Interns (Procedures)
a. Information concerning intern placement is coordinated with the Office of
Clinical and Field Experiences.
b. State regulations mandate placement in Professional Development Schools (PDS)
where such partnerships exist.
c. Placements are made to meet certification and program requirements. Music
teacher candidates are placed in elementary schools and either middle or high
schools.
d. The Placement Director notifies each intern of his/her placement, and each intern
makes a pre-practice contact or visit to the mentor teacher. In the fall semester,
each intern completes a beginning of the school year induction experience of no
more than five days (the specific number will be provided before the start of the
semester), some of which may occur before the start of the FSU semester.
e. Orientation meetings are facilitated through the EDUC 300 (Intern I’s) and EDUC
406 (Intern II’s) courses.
C. Number of Internship Days
The minimum number of internship days is 100 total days during the particular program.
The pattern of internships generally adheres to the minimum days indicated in the
following chart:
Program
Undergraduate Secondary P12

Internship I
30 days (180 hours); two 15day placements

Internship II
70 days; two 35-day repeat
placements

a. Interns are expected to start on the assigned day and not end before the assigned
last day.
b. Make-up days may be necessary to meet the mandated requirement if absences
occur.
c. With the permission of the Mentor, the Supervisor, and the Principal, Interns may
continue working in their internship after the assigned last day (e.g. to conduct on
a concert).
d. Interns are to have an experience designed to focus on student learning, action
research, collaboration, and professional growth. Although state regulations
require a minimum of 100 days in the practicum environment, it should be
anticipated that the university schedules more than 100 days within the programs
and that each candidate is expected to complete all scheduled days. Because of the
complex nature of interns meeting course requirements and scheduling of
internship, the Intern I experience may require schedules that start before and end
after the stated dates in the Placement Office calendar.

D. Coursework during Internships
Each program has required coursework scheduled in conjunction with the internships at
each stage of the program. For example, the course taken with the undergraduate
Internship II is EDUC 406 – Leadership Seminar. This course focuses on educational
leadership in the classroom including classroom management, technology, content
standards, diversity, exceptional students, and leadership in the schools and in the
profession, including the completion of a professional portfolio. Each candidate must
plan other coursework carefully so as not to overlap the time required for the internships.
Any exception to unfettered performance of internship duties must be approved by the
Program Coordinators, in consultation with assigned mentors, university content
coordinators or methods instructors. Candidates must realize that internship duties and
responsibilities must remain primary, and that other activities, work, or participation
cannot interfere with or degrade the performance of the internship.
E. Attendance and Punctuality
The teacher intern is expected to arrive and depart the assigned school at the same hour
that regular members of the teaching staff arrive and depart, unless other arrangements
have been made to accommodate university coursework in consultation with the program
coordinators. Interns are to put in a full day of activities related to the instructional
program. If not teaching a class, an intern should be observing the mentor teacher,
assisting the mentor teacher as needed, working on development of the curriculum or
environment, or collaborating with others on professional agendas. This may include
attendance at after-school activities or responsibilities considered to be a routine or
integral part of the teacher’s professional duties.
F. Absences
When an illness occurs and an absence becomes necessary, the intern must notify the
following:
a. Mentor Teacher and Principal – before the start of the school day.
b. Office of Clinical and Field Experience (301-687-3087) – before 9:00 a.m.
c. University Supervisor – before 9:00 a.m.
Absences may need to be made up in order for the intern to meet the required number of
internship days.
G. Involvement in Campus Activities and Employment
In order to obtain the most benefit from the professional semester, the intern is requested
to limit all outside activities. The intern is expected to devote full time to his/her
teaching. The intern is not to participate in demanding extra-curricular events while
interning without the consent of the Program Coordinators. Ideally, outside employment
is minimized during the interning semester(s).
H. Vacations
The teacher intern follows the calendar for the schools in which they are interning, and is
entitled to the same vacation periods reflected in that calendar. However, interns may
make special arrangements when differences exist between the university calendar and
the intern’s school calendar (especially regarding the need for housing during the

university Spring Break), with permission from the Program Coordinator, in consultation
with the Placement Coordinator, the University Supervisor, and the Mentor Teacher.
Written requests are signed by the Program Coordinator, the Mentor Teacher and the
University Supervisor and are submitted to the Placement Coordinator.
II. INTERN RESPONSIBILITIES
A. Prior to Internship
a. Complete the required application process for the appropriate undergraduate
phase or the graduate program.
i. Phase II for Internship I
ii. Phase III for Internship II
b. Attend appropriate informational meetings. Some of these may occur before the
Frostburg academic semester begins. Attendance is required.
c. Complete a pre-practice visit. Each intern is required to make proper
arrangements for and complete visit(s) to the school(s) and mentor teacher(s) to
whom he/she has been assigned for the professional semester. Accordingly, the
candidate should arrange a visit to discuss the teaching situation with each mentor
teacher, observe and become aware of appropriate school protocol in terms of
appearance and attire. The candidate should also check to see if the principal
would like to confer during the visit.
d. In preparation for the fall semester, all Interns (I and II) are expected to complete
an induction experience.
B. Candidate’s Professional Semester Requirements:
a. Maintain daily time sheets. Time sheets are necessary for certification purposes.
A timesheet is found on page 12 of this handbook. They may be typed or
handwritten. Examples and extra forms are available from the Office of Clinical
and Field Experience. Supervisors will check time sheets for accuracy during their
first visit and throughout the internship. Completed time sheets are maintained as
a part of the candidate’s official records in the College of Education.
b. Participate fully in daily activities of the school. Establish a good rapport with
the mentor teacher and all other school staff.
c. Lesson planning. The first few lessons in each new area should be planned
cooperatively with the mentor teacher. Later, the intern will take sole
responsibility for developing the plans. The plans should be completed well
enough in advance for the mentor teacher to have an opportunity to check them
before use in the classroom. A twenty-four-hour advance notice is the typical
minimal advance approval for plans. Mentor teachers should initial the lesson
plan when approved. Interns begin with detailed, long form plans as available on
TaskStream. Then, when the mentor teacher and the supervisor agree, interns may
use an alternate format. Interns must have a written lesson plan for each lesson
they teach.
d. Unit plans. Students in Internship II must complete through Taskstream, and turn
in to the university supervisor, two full unit plans during the 70 day experience –

one for each placement. These plans are to encompass logical and discrete units
and periods of instructional time not less than five lessons (including major
assessments). Unit plans are to include a cover page detailing the academic goals
within the unit. Individual lesson plans are to detail instructional activities and
reference to standards, and should include everything necessary to teach the
lesson (PowerPoints, worksheets, URLs for websites used). The unit assessment
as well as pre-tests, interim assessments, and assignments are also to be included
with the unit plan. The Unit Plan will be submitted electronically to the university
supervisor through Taskstream. The university supervisor will evaluate each unit
plan in the following areas: goals and objectives, standards, instructional
activities, and assessments. Each area should receive a minimum evaluation of
“Developing.” Areas of unsatisfactory performance are to be remediated and
reassessed appropriately until at least “Developing” performance is seen in all
areas. The university supervisor will provide the Office of Clinical and Field
Experience a one-page evaluation sheet for each unit plan that will be filed with
each candidate’s records.
e. Complete a Professional Development School (PDS) form for each school in
which they teach. These forms should be completed by the intern during the
Internship II experience.
f. Student performance during each internship must be assessed.
i. Internship I
1. Intern Performance Rating Form (purely formative) and the
Professional Dispositions and Responsibilities Rating Form that
will be completed by the mentor teacher at each placement. The
mentor teacher then conferences with the intern to discuss
strengths and weaknesses at some point near the end of the 15-day
placement. The university supervisor attends this conference only
at the request of the mentor teacher.
2. The supervisor will also conduct a minimum of one formal
observation at each placement during Internship I.
ii. Internship II
1. Intern Performance Rating Form (summative) and the
Professional Dispositions and Responsibilities Rating Form,
which are to be completed at the mid-point of the placement and
again near the end of each placement. These forms are completed
primarily by the mentor teacher, with input from the university
supervisor and the intern. Mentor teachers take the lead on these
assessments because they are with the intern every day.
2. The supervisor will also conduct a minimum of two formal
observations at each placement during Internship II.
iii. At the completion of the internship experience each intern will have six
evaluations (along with formal observation write-ups) in their permanent
file: two for Internship I and four for Internship II.
g. Portfolio. Each Intern II must prepare an exit Portfolio demonstrating how they
have met the InTASC standards.
i. This information is provided on page 63 of this handbook.

ii. The Intern presents the Portfolio for assessment during Portfolio Night at
end of the Intern II semester. Assessors may include Liberal Arts and
Sciences faculty, Educational Professions faculty, and Public School
faculty. Details of the Portfolio will be discussed during Leadership
Seminar, along with the rubric used for the Portfolio assessment.
III. MENTOR TEACHER RESPONSIBILITIES
A. Supervision.
The Mentor is expected to be in the building at all times while the Intern is in attendance.
If the Mentor is going to be absent from the school campus for a whole day or even a
portion of a day, then another certified teacher MUST be present in the room with the
Intern. It is not appropriate for another teacher in a nearby classroom to simply check in
on the Intern if the Mentor is not present.
B. Induction into the Profession.
The Mentor is expected to familiarize the Intern with the routines, rigors, and
professional expectations of the teaching profession. As such, the Intern should be fully
integrated into the school environment, including hours and other school policies and
procedures, other professional responsibilities, implementation of the full school
program, knowledge and promotion of state and national standards (ESSA), Special
Education (IDEA) and other exceptionalities, parent contacts, planning, grading, and
classroom management. The initial internship should include a period of observation of
the Mentor’s and other selected teachers’ teaching, familiarization with the Mentor’s
classes and individual student needs, and a steady assumption of teaching duties. The rate
of such induction rests with the Mentor teacher in collaboration with the Intern and
University Supervisor. The Mentor may have to retain exclusive teaching duties and
control of certain classes for which an Intern could not assume responsibility. This might
include some classes in the following categories: AP, HSA, MSA, or inclusion. It may be
appropriate for an Intern to teach such classes, but the Mentor must be able to retain
professional discretion regarding such situations. The Mentor should anticipate that an
Intern is at a point of readiness to engage in the internship, and any deficiencies in this
readiness should be reported directly to the university supervisor as soon as possible.
C. Problems in the Internship.
The Mentor is the main supervisor of the intern during each experience. They are with the
intern daily, and thus they will see progress or problems long before a university
supervisor can. It is the responsibility of the Mentor to keep the university supervisor
apprised of any problems that may develop during the internship. The Mentor should not
wait for a supervisor visit to voice concerns. Every supervisor is expected to provide each
Mentor with their contact information at the beginning of the semester (both phone and
email), and if any problems arise the first point of contact must be with the university
supervisor. When problems develop in an internship, information must flow in this
fashion:

Mentor Teacher à
University Supervisor à
Program Coordinator à
Office of Field Experiences
Mentors should not directly contact the Program Coordinator, the Office of Field
Experiences, or other administrative offices within the College of Education, without first
contacting the university supervisor. Maintaining an appropriate chain of communication
is key to solving problems in the internship as quickly as possible. The supervisor is the
first person tasked with fixing problems, so they must be the first person informed of
problems.
D. Lesson and Unit Planning.
The Intern receives university instruction in planning and in state and national content
standards. Content themes may be validated for the university’s national accreditation
through such planning. As a consequence, it is vital that the Mentor uphold rigorous
oversight and expectations in planning and that the Intern maintains a well-compiled
planning notebook. The university provides exceptional resources for lesson and unit
planning. The Intern is expected to utilize available resources to fulfill the demands for
successful planning. It is better for the Intern to over-plan rather than to be lacking in this
vital area.
E. Instructional Methodologies.
The Intern is not expected to replicate the teaching style of the Mentor. The Mentor will
guide the Intern through appropriate variations in methods that complement the Intern’s
knowledge, skills, and dispositions. A sense of collaborative latitude should exist
between the Mentor and Intern, so that the Intern develops a basic professional repertoire
of pedagogical approaches. The Mentor should encourage the Intern to broaden skills that
focus on successful student learning. The Mentor should anticipate the need to call upon
the University Supervisor when difficulties arise.
F. Content Assessment.
This is the area where a wide range of expectations will exist. Frostburg State University
services more than seven school districts in three states. Interns are instructed in
Maryland standards and in national content standards. They must be able to cite and
incorporate these in instruction. However, state, division, and school assessment
protocols may vary, and the Intern should meet any local requisites, too.
G. Classroom Management.
Interns have received varying degrees of training in classroom management depending
upon the program and content area. Thus, the Mentor should anticipate a wide range of
existing management skills on the part of an Intern. Although it is recognized that each
individual must develop classroom management skills and style that match the teacher’s
personality, content mastery, and experience, it is also imperative for an Intern to realize
that the Mentor is ultimately responsible for effective classroom management throughout
the year. The Mentor is in charge of the class before the Intern arrives and will resume

charge once the internship is finished. Therefore, the Intern must develop classroom
management techniques that complement the Mentor’s system, even if the Intern has
philosophical differences of opinion regarding the Mentor’s system. Since each Intern
will have two mentors, the expectation is that Interns will see and implement a variety of
management techniques during the program.
H. Other Professional Experiences.
The Mentor is encouraged to expose the Intern to the complete range of the professional
job. Observing other teachers is an excellent opportunity for the Intern’s professional
growth. In addition, having an Intern assist with, or participate in, other duties within the
school and at extracurricular activities is acceptable. The Mentor should realize that the
medical internship model more closely resembles current professional training, and that
the traditional one-to-one Mentor/Intern model is too limiting to achieve the goals
defined in the Maryland Redesign of Teacher Education. The Intern is an asset to the
school, and the Mentor, department chairs, and administration should utilize that asset.
I. Intern Assessment.
a. Internship I
i. Intern Performance Rating Form (formative) and the Professional
Dispositions and Responsibilities Rating Form that will be completed
by the mentor teacher at each placement. The mentor teacher then
conferences with the intern to discuss strengths and weaknesses at some
point near the end of the 15-day placement. The university supervisor
attends this conference only at the request of the mentor teacher.
ii. The supervisor will also conduct a minimum of one formal observation
at each placement during Internship I.
b. Internship II
i. Intern Performance Rating Form (summative) and the Professional
Dispositions and Responsibilities Rating Form, which are to be
completed at the mid-point of the placement and again near the end of
each placement. These forms are completed primarily by the mentor
teacher, with input from the university supervisor and the intern. Mentor
teachers take the lead on these assessments because they are with the
intern every day.
ii. The supervisor will also conduct a minimum of two formal observations
at each placement during Internship II.
c. At the completion of the internship experience each intern will have six
evaluations (along with formal observation write-ups) in their permanent file: two
for Internship I and four for Internship II.
IV. UNIVERSITY SUPERVISOR RESPONSIBILITIES
A. Overall Coordination.
The University Supervisor maintains a critical role in the teacher education program at
Frostburg State University. Not only does the Supervisor collaborate with the mentor

teacher to ensure that the Intern is performing well and developing needed professional
skills and dispositions to become an outstanding teacher, the Supervisor is the crucial link
in the collection and maintenance of the legal documentation that the Intern, and
consequently the College of Education, is meeting all state, accreditation, and mandated
standards. The Supervisor should be the first point-of-contact when the Mentor needs any
assistance at all. Supervisors must provide mentor teachers with their contact information
(both phone number and email address) at the beginning of each semester. The
Supervisor is the primary person to resolve Intern deficiencies before they become so
severe that the Intern must be removed from a placement. Again, the chain of
communication must flow this way:
Mentor Teacher à
University Supervisor à
Program Coordinator à
Office of Field Experiences
B. Hello Visits.
University Supervisors make initial visits during the first week or two of the semester.
They trade contact information and collaborate with mentor teachers, discuss initial
impressions, and set the stage for the internship.
C. Formal Observations.
Supervisors may choose to do some informal observations along with formal
observations. While formal observations (those that will be included in intern paperwork)
should be planned ahead of time and be scheduled, informal observations (those that will
not be included in intern paperwork) can occur at any time and need not be scheduled.
Before the first formal observation, the intern needs to decide with the mentor a topic for
the lesson and completely review the plans for the lesson. The Supervisor conducts a
minimum of one formal observation during each placement for Internship I and a
minimum of two observations at each placement for Internship II. Supervisors will
also want to see technology integrated with one of the observations. A long, detailed
lesson plan is required at each observation, and a copy is to be provided to the
Supervisor. Supervisors record information during the observations. They may use
different observation forms during the semester. If time permits, the Supervisor may
conference with the intern. The Supervisor will maintain copies of the lesson plan and
observation for submission with the final intern packet. Materials from the formal
observations are kept as part of the intern’s permanent record.
D. Internship Evaluations.
a. Internship I
i. Intern Performance Rating Form (purely formative) and the
Professional Dispositions and Responsibilities Rating Form that will be
completed by the mentor teacher at each placement. The mentor teacher
then conferences with the intern to discuss strengths and weaknesses at
some point near the end of the 15-day placement. The university
supervisor attends this conference only at the request of the mentor
teacher.

ii. The supervisor will also conduct a minimum of one formal observation
at each placement during Internship I.
b. Internship II
i. Intern Performance Rating Form (summative) and the Professional
Dispositions and Responsibilities Rating Form, which are to be
completed at the mid-point of the placement and again near the end of
each placement. These forms are completed primarily by the mentor
teacher, with input from the university supervisor and the intern. Mentor
teachers take the lead on these assessments because they are with the
intern every day.
ii. The supervisor will also conduct a minimum of two formal observations
at each placement during Internship II.
c. At the completion of the internship experience each intern will have six
evaluations (along with formal observation write-ups) in their permanent file: two
for Internship I and four for Internship II.
E. Completion and Collection of Required Forms.
The University Supervisor shall maintain all internship forms and materials required by
the College of Education for each assigned Intern. These materials are to be compiled and
assembled in a packet for each Intern and filed with the Office of Clinical and Field
Experience by noon on the final day of each semester, concurrent with the recording of
the official grade in the internship by the Supervisor. Each packet shall contain the
following completed, verified, and signed items:
a. Time Sheets for each placement.
b. Evaluations, with content standard forms, for each placement.
c. Observations with lesson plans attached, as noted above.
d. An Assessment and Validation Form for the Unit Plan.
e. Professional Dispositions and Responsibilities Rating Form
f. Any other material of proper and appropriate interest, such as building
administrator observations, recommendation letters, and notes of commendation
from professional staff.

College of Education
Educational Professions Department
Frostburg State University

TIME RECORD
SECONDARY / PREK-12 INTERNSHIP
Name

Semester

Year

School Name and Address
Subject(s) and Grade(s)
The teacher intern is required to keep this record. The mentor teacher is requested to authenticate this record by
his/her signature. The record must submitted to the University Supervisor with the intern’s final evaluation forms.
1.
2.
3.

Example
Date

Enter as ‘teaching’ any time when you are in charge of the classroom, laboratory, or study activities
of three or more students.
Enter as ‘observation’ any time when you are watching another person who is in charge of such
activities.
Enter as ‘other’ all items related to the work of teaching that cannot be easily classified as teaching or
observation. For example, attending a faculty meeting, correcting papers, preparing tests, conference
hours, working on records and reports, in charge of homerooms, cafeteria duty, tutoring one or two
students, and so on. Describe ‘other’ activities in the space provided.

3/16

Teaching
(Minutes)
150

Observation
(Minutes)
75

3/27

140

60

Other
Description
Faculty meetings
Scoring tests
Records and reports
Preparing lessons
After-school conference
Cafeteria duty

Minutes
90
60
50
120
60
30

Supervisor
Visit *

NOTE: Please use blue or black ink on your timesheets. A timesheet is not valid unless it has all required signatures.
*University supervisors sign each visit.
Summary of Attached Timesheets

Signatures

Total hours, Teaching

1.
Signature of Teacher Intern

Total hours, Observation

2.

Total hours, Other

Signature of Mentor Teacher

Total Hours

3.
Signature of University Supervisor

Total Days

4.
Date

Signature of Secondary/PreK-12 Coordinator
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Name

College of Education
Frostburg State University

SECONDARY / PREK-12 INTERN TIME SHEET
Date/Time

Total:
(days)

Teaching
Time
(Minutes)

Total:

Observation
Time (Minutes)

Other
Description

Total:

Minutes

Total:

page 13

Supervisor
Visit
(Initials)
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9

9

Accept and act
upon
reasonable
critical
evaluation

3,4

INTASC

Demonstrate
commitment to
reflection, selfassessment of
one’s practice,
and
responsibility
for one’s own
actions

Professional
Dispositions –
Candidates are
expected to:
Show
sensitivity to
and respect
differences of
all individuals

Candidate rejects
suggestions from others
directly or fails to act on
suggestions.

Candidate does not provide
any substantive suggestions
for positive self-improvement
and fails to see the need for
positive changes; candidate
assigns blame to others for
negative results or takes no
responsibility for emotional
reactions.

Candidate behaves in a
manner that is narrow- or
close-minded toward diverse
perspectives.

Ineffective

Candidate is open-minded
and positive when
receiving feedback from
others; candidate
demonstrates the ability
to act on suggestions.

Candidate usually
evaluates own
performances with a
critical lens, generates
partial improvements or
revisions, and applies them
to future performances;
candidate generally accepts
responsibility for his/her
own actions and emotions.

Candidate usually models
respect for all people and
treats others with courtesy;
candidate occasionally
participates in efforts to
advocate for consideration
of diverse perspectives.

Developing

Internship I

Candidate consistently
evaluates own
performances
with a critical lens,
generates potential
improvements or
revisions, and applies them
to future performances;
candidate accepts
responsibility for his/her
own actions and emotions.
Candidate actively seeks
information and
perspectives from others to
evaluate own performance,
demonstrates in-depth
analysis and synthesis of
viewpoints, and
incorporates them into
future performances.

Candidate consistently
models respect for all
people and treats others
with courtesy and openmindedness; candidate
seeks or leads efforts to
advocate for inclusion and
consideration of diverse
perspectives.

Effective

Intern

M/S
EC

Evaluation Period: Mid-point

Field Experience:

Dispositions are defined as those professional attitudes, values, and beliefs expected of an education professional.
Responsibilities are defined as obligations and duties required of an education professional.

Rating Scale: I- Ineffective; D– Developing; E - Effective

Candidate Name_____________________ Date of Assessment _____________

PROFESSIONAL DISPOSITIONS AND RESPONSIBILITIES RATING FORM

Final

Internship II

1
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5, 10

1, 2

Value and
promote critical
thinking

10

Establish
positive
professional
relationships

Treat all
individuals fairly
and equally

7

Demonstrate
flexibility

Candidate displays little or
no desire or skill in
analyzing, assessing, or
reconstructing his/her
thinking about any subject,
content, or problem and
much of his/her thinking is
biased, distorted, partial,
uninformed, or prejudiced;
candidate does not attempt
to incorporate critical

Candidate does not display
either equitable or respectful
behavior and/or attitudes
within the professional
community; candidate
demonstrates the belief that
not all individuals can
achieve at high levels.

Candidate is disrespectful in
interactions with peers,
colleagues, parents,
students, or authority
figures; candidate
disregards or rejects diverse
perspectives.

Candidate is rigid and
cannot adapt to changing
Circumstances.

Candidate generally
displays an equitable and
respectful behavior and
attitudes within the
professional community;
candidate generally
demonstrates the belief
that all individuals can
achieve at high levels.
Candidate models a
mode of thinking in which
he/she usually analyzes,
assesses, and
reconstructs his/her
thinking about any
subject, content, or
problem; candidate
occasionally incorporates
critical thinking skills in
professional practice.

Candidate usually
displays appropriate and
courteous professional
interactions with and
gains respect from peers,
colleagues, parents,
students, or authority
figures; candidate
communicates respect
and understanding of
diverse perspectives.

Candidate usually
demonstrates ability to
act spontaneously and
adapt according to
circumstances for the
good/benefit of the
classroom
practice.
Candidate consistently
displays appropriate and
courteous professional
interactions with and gains
respect and trust from
peers, colleagues, parents,
students, or authority
figures; candidate
communicates respect and
understanding of diverse
perspectives and listens to
and shows interest in the
ideas and opinions of
others.
Candidate consistently
displays positive, equitable
and respectful behavior and
attitudes within the
professional community;
candidate consistently
demonstrates the belief that
all individuals can achieve
at high levels.
Candidate consistently
models a self-monitored
and self-corrective mode of
thinking about any subject,
content, or problem, in
which he/she improves the
quality of his/her thinking by
skillfully analyzing,
assessing, and
reconstructing it; candidate
consistently incorporates
the habit and skill of critical

Candidate consistently
demonstrates ability to act
spontaneously and adapt
according to circumstances
for the good/benefit of the
practice; candidate
demonstrates ability to think
outside the box when
seeking alternative actions.

2
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9

Demonstrate
commitment to
professional
development

9

9

9

Be punctual for all
responsibilities
and duties

Respect the
privacy of
individuals

9

INTASC

Use appropriate
communication
skills (use
standard English)

Professional
Responsibilities:
Candidates Must:
Dress
appropriately for
one’s
professional
contexts

9

Demonstrate
enthusiasm
about
and
commitment to
the profession

Candidate does not maintain confidentiality of
records; candidate does not respect
confidentiality of professional correspondence or
conversations.

Candidate does not consistently arrive to class,
appointments, meetings at the time designated;
changes in schedule/absences are not reported
in a timely manner.

Candidate seldom uses proper English when
speaking or writing; language contains errors of
grammar or syntax, may be inappropriate,
vague, or used incorrectly.

Candidate’s choice of dress indicates that the
candidate needs to be more mindful of
expectations regarding professional appearance
and places personal expression before
professionalism.

Effective

thinking in professional
practice.
Candidate consistently
models a passionate
interest in his/her
professional practice;
candidate is highly
dedicated and eager to
perform at high
levels in professional
practice.
Candidate takes a
leadership role in seeking
out new research and
practices that advance
his/her professional
competence and intellectual
vitality as a continuous
learner.

Candidate’s choice of dress always
shows good professional judgment,
reflects a balance between personal
expression and professionalism, and
indicates a high level of self-respect
and respect to others.
Candidate always uses proper
English when speaking or writing;
language is expressive with
vocabulary that is appropriate to the
students’ ages and interests.
Candidate always arrives to class,
appointments, meetings prepared at
the time designated; necessary
changes in schedule/absences are
reported prior to scheduled
obligation.
Candidate maintains confidentiality
of P-12 student records and of
professional correspondence and
conversations; candidate does not

Candidate seeks out new
research and practices
that advance his/her
professional competence
and intellectual vitality as
a continuous learner.

Candidate models
interest and eagerness
about his/her profession;
candidate is dedicated to
performing his/her
professional
responsibilities.

Ineffective

Candidate fails to seek out
new research and practices
that advance his/her
professional competence.

thinking skills in professional
practice.
Candidate displays little or
no interest or excitement
about his/her profession;
candidate lacks commitment
to
performing his/her
professional
responsibilities.

Intern

Mentor
Teacher

Univ.
Supervisor

3
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10

Work
collaboratively
with others,
e.g., students,
teachers, parents,
administrators,
and peers
Assume all
responsibilities
considered to be
an integral part
of the
professional’s
duties
Comments:

__________________________________

Date:

Revised Spring 2016

____________________________________
(Intern)

_____________________________________
(Supervisor)

Candidate consistently and
appropriately honors the needs and
best interests of students, the work
setting, and the profession including
a pattern of professional behavior
such as academic honesty and
separation of personal and
professional domains.
Candidate creates a safe risk-taking
environment in which participants
feel welcome and invited to take part
in and contribute, and a culture in
which all participants are part of a
supportive community for learning.
Candidate consistently interacts with
others in ways that communicate
respect; candidate engages in open
dialogue and effective action
to accomplish goals as part of a
larger group and considers
perspectives from all stakeholders.
Candidate always takes his/her role
very seriously and satisfactorily
fulfills all professional duties;
candidate actively participates in
school activities beyond the
requirements of the regular school
day.

tolerate gossiping or abuses of
confidentiality by others.

___________________________________
(Mentor)

Candidate is not accountable for satisfactorily
fulfilling all professional duties; candidates does
not actively participate in school activities
beyond the requirements of the regular school
day.

Candidate does not consistently interact with
others in ways that communicate respect;
candidate repeatedly waits for others to take the
lead or hinders progress and only considers
personal perspectives.

Candidate creates an environment in which
participants do not feel welcome to take part in
and contribute, or a culture that is not supportive
for learning.

Candidate does not consistently honor the
needs and best interests of students, the work
setting, or the profession.

Signatures:

9

5

9

Provide a safe
learning-centered
emotional
environment

and the
confidentiality of
information
Behave with
professional
integrity

4

NAME: _____________________________________________
SCHOOL: __________________________________________

Record of Professional Development School Activities/Experiences
Directions:

Get signature of person acknowledging your participation/completion and date on space below.

1. Dialogue/Reflect with mentor teacher daily
about effective instruction/educational decision-making
2. Meet with PDS Site Coordinator

(minimum of entry and exit meetings)
3. Attend/participate in team/department planning
4. Attend/participate in all faculty/staff development meetings
5. Engage in instructional intervention with one or more students

(other than regular classwork with students)
6. Create a bulletin board displaying student work
7. Attend a school-sponsored event

(dance, sporting event, fair, PTA meeting)
8. Attend/assist after-school assistance/intervention program
9. Meet with the following:
School counselor
Special educator
Media specialist
Academic support staff
Other
10. Participate in parent conference
11. Use student assessment data to plan instruction
12. Observe a teacher other than your mentor teacher
13. Request an observation by an administrator
14. Submit to Site Coordinator data that shows impact on student achievement

List all workshops and training you attended (school and countywide). Be specific about the topic covered
by the workshop. Add date of workshop/training.
Local School Workshop/Training
1.
2.
3.
4.
5.

Signatures

County-sponsored Workshop/Training
1.
2.
3.
4.
5.

Spring 2015

Fall 2015

Intern:

Intern:

Mentor Teacher:

Mentor Teacher:

PDS Site Coordinator

PDS Site Coordinator

University Supervisor

University Supervisor
page 18

FSU Music Education
Intern Observation Form
Intern:

Mentor Teacher:

Grade/Lesson Topic:

Date:

School:

Designing Coherent Instruction
Lesson Plan Exhibits:
Content Knowledge
Pedagogical Knowledge
Prior Knowledge Assessment
Alignment of Standards
Assessment Strategy(s)
Instructional Strategy(s)
Differentiated Instruction
Selection of Materials/Resources

Ineffective

Developing

Effective

Highly Effective

Ineffective

Developing

Effective

Highly Effective

Ineffective

Developing

Effective

Highly Effective

Creating a Powerful Learning Environment
Classroom Practices Include:
High Student Expectation
Equitable Treatment of Students
Promotion of Positive Behavior
Classroom Management Strategies
Enthusiasm for Teaching/Learning

Assuming Professional Responsibilities
Intern Engages In:
Reflection of Practice
Accepting Responsibility for Actions
Building of Partnerships
Adopting a Professional Demeanor
Professional Development
Supervisor:
Notes and Comments:
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Internship I Instructional Unit
Music Education
Purpose:
The overall purpose of the unit assignment in Internship I is to guide candidates in the development
of their individual competency in long-term planning, in using assessments to guide instruction,
and in evaluating the impact of their instruction upon the student learning.
Specifically, through the unit assignment, candidates will demonstrate the following:
- Knowledge of the students in the assigned classroom
- Knowledge of the unit content
- Knowledge of appropriate standards, pacing suggestions, and sequencing
- Skills in planning by
o Using knowledge of students, learning theory, curriculum, and content to develop
appropriate learning opportunities for the students
o Using multiple teaching strategies
o Providing learning opportunities that encourage problem solving and creativity
o Adapting for diverse students
o Using analysis of pre-assessment to select learning opportunities for the students
o Using multiple assessments to guide daily instruction
- Analysis of the post-assessment and the instructional impact on student learning
- Ability to reflect on long term planning, implementation, assessment, and impact on
students.
Students in Internship I will prepare a unit plan in one of their 15-day placements. The Internship I
Instructional unit will be reviewed and supported by the Mentor Teacher, as well as the Methods
Instructors, during the three stages. The unit will be scored by the University Supervisor and
Mentor Teacher after the unit has been taught and all materials are complete. The unit rubric will
be collected by the University Supervisor with the Internship I paperwork at the end of the
internship.

Directions:
The unit will consist of series of lessons on a content topic designated by the Mentor Teacher. Due
to the variety of possible topics, the unit has purposely been made flexible. Interactive technology
must be part of at least one unit lesson, with students actively engaged in using the technology. A
process of backward mapping should be used for the unit preparation and implementation, keeping
the end result and unit goals in mind. Three steps should be followed: Planning, Instruction, and
Assessment. Documentation of and reflection on these three steps will be the artifact of your
experience with long-term instruction during the internship.

Stage One: Planning
Thoughtful planning and preparation for teaching is the first stage towards effective instruction and
desired student learning. The planning section must be complete and the Unit Planning Interview
should be completed before moving to the Instruction section of the unit. After consulting with the
Mentor Teacher, candidates must identify the desired results for their instruction during the
preparation stage. Below is a list of the planning requirements and corresponding reflection
question for this stage.
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Planning Requirements

Reflection Questions

Title Page
- Intern Name
- Title/Topic
- School
- Grade Level

-

Dates unit delivered

Standards and Objectives
- List of all standards addressed in the
unit
- List of all objectives addressed in the
unit

1. What standards have you identified for instruction?
2. What instructional decisions have you made to meet
those standards?

Context for Learning
- Class Profile
- Identify Focus Student (See Stage 3“Assessment” for details.

1. How will class demographics and student
characteristics influence your planning?
2. How will you differentiate the content of your unit,
the process for learning and/or the products based on
your knowledge of students?
3. How will you plan for whole group, small group and
individual instruction based on your class profile?
4. What management strategies/practices/routines will
be utilized in the unit, based on your knowledge of
the students?

Concept Map
- Concept Map
• Central Focus
• Knowledge of topic
• Subtopics
• Vocabulary terms
• Progression of unit content
• Technology highlighted
• Resources

1. What is the central focus of your unit? How are the
lessons related in the progression for that central
focus?
2. What is the role of academic language in the unit?
Provide evidence of how students will be engaged in
the use of this academic language?
3. How has your knowledge of students informed your
decisions about learning activities and materials
across the unit lessons? Connect your decisions to
learning theory or research.

Pre-Requisite Skills
- List of pre-requisite skills for unit

1. What prior knowledge and skills will students need
in order to successfully begin the unit?
2. What skills and conceptual understanding will
students develop as the unit progresses?

Assessment
- Copy of unit pre-assessment
- Bulleted list of daily assessments

1.

What are your expected outcomes for students
based on the design of your pre-assessment?
2. How will you vary your daily assessment tasks?
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Planning for Instruction
- 1 draft lesson plan (long format)

1. How will you differentiate instruction based on your
knowledge of students? How do you plan to adjust
content, process and products?
2. How will you use whole group/small group and/or
individual instruction in this lesson?
3. What higher level thinking questions do you plan to
ask in this lesson and across the unit?
4. How will technology be included in the unit
lessons?

The planning reflection questions should be answered in a single document.
Once the Planning stage is completed, arrange to complete the Unit Planning Interview with the
University Supervisor. During the interview, the University Supervisor will ask questions
concerning the unit planning (See the questions on the Unit Planning Interview form.) The
University Supervisor will offer suggestions on instruction and will confer with the Mentor
Teacher. When both the Supervisor and Mentor approve the Unit Plan, both will sign the
Planning Interview form to indicate the completion of the Planning stage and approval for
moving to the next stage.

Stage Two: Instruction
During the second stage of the unit, the all lesson plans will be developed and taught. Candidates
should revise daily lessons based on the assessment data from previous lessons. At the end of each
lesson, you should reflect on the lesson and identify strengths and needs in your teaching (see daily
lesson reflection questions). The following components related to teaching must be included in the
unit.

Instruction Requirements

Reflection Questions

Evidence of Instruction
- Video clip of instruction during the unit (35 minutes)
Lesson Plans

-

Long format lessons plans
- Lesson reflection in each lesson plan
• What was successful in this
lesson?
• Were the lesson objectives met?
How do you know?
• What are your next steps?

-

At least 1 Lesson plan with technology
integration
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- How are you addressing music content
standards using active and multimodal
learning activities?
- What did you do during instruction to ensure
there was a positive learning environment?
- How did your instruction link the students’
development and prior knowledge with new
learning?
- How did you use higher order thinking
questions to deepen students’ understanding?
- How did you use whole group, small group
and individual instruction to meet the needs of
students?
- During the instruction, what feedback did you
provide students based on their responses to
deepen understanding of content?

- What changes would you make to your
instruction to better support student learning?
The instruction reflection questions should be answered in a single document.
In addition to daily reflections in each lesson plan, you are encouraged to make notes related to the
Instruction reflection question after each lesson, in order to aid in your completion of those
questions at the conclusion of the unit instruction. References to the video and lesson plans should
be included as evidence to support responses to the Instruction reflection questions.
Candidates should conference regularly with the Mentor Teacher about the unit during the
Instruction stage. The University Supervisor will plan to observe at least one of the unit lessons,
unless there is scheduling conflict.

Stage Three: Assessment
During this stage of the process, you will analyze student learning and reflect on the success of the
unit and analyzing students’ learning. Identifying student information (names, etc.) should be
removed from any student work. The following items must be completed:

Assessment Requirements

Reflection Questions

Pre- and Post-Assessment
- Assessment Tools (daily and unit)
- Samples of student work on Pre- and
Post-Assessments
- Include chart and graph of the Pre- and
Post-Assessment/Test data.

1. How would you describe the class’s patterns of
learning, based on the standards addressed in the
unit assessment?
2. What gaps did you notice in the class’s learning,
from the pre-assessment and or during instruction?
3. How did you modify tasks and/or instruction to
address these gaps? Provide an example of
feedback provided to support all students’
learning.
1. Describe the focus student’s strengths and areas of
need in the unit, citing specific evidence from
lesson and unit assessments.
2. What specific feedback did you provide to your
focus student, in order to address his/her learning
need?
3. What is your plan to meet the specific learning
needs for the focus student in the future (next
lesson, small group work, future instruction, etc)?
1. How did the class perform? Provide evidence from
daily assessments.
2. How did you support students’ use of academic
language during the lessons? Support with specific
examples from the lessons and assessments.
3. How did you adjust your grouping decisions based
on formative assessment results? Provide evidence
of whole group, small group and individual
instruction.

Focus Student
- Identify selected student
- Work sample from focus student with
written feedback from candidate

Daily Assessment
- Samples of student work on unit lessons
– at least one sample for each lesson
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Overall Unit Outcomes

4. Did the differentiation provided in the lessons
support all students in meeting the unit’s learning
goals (standards and objectives)? Provide evidence
from daily assessments.
1. What did you learn from planning and
implementing this unit? What would you change
in future instruction based on your experience?
2. How did you engage and motivate all students
during the unit?
3. How did your decisions for whole group, small
group and individual instruction impact student
learning and participation?
4. What challenges did you face in classroom
management and how did you solve them?

The assessment reflection questions should be answered in a single document.

Grading:
The unit must be completed by the end of the Internship experience. The completed unit is to be
submitted to the Mentor and then the University Supervisor for assessment during the last
week of the Placement. The unit represents a sample of your teaching and long-term planning
ability.
The required artifacts for Planning, Instruction and Assessment, along with the reflection questions
for each stage of the unit will be the basis for unit scoring. The Mentor Teacher and the University
Supervisor work as a team to determine the score on the rubric after both have had time to review
the materials in the Unit. The included rubric will be used to assess the Unit. The score is shared
with the candidate. If a criteria score is in the ineffective range, the Mentor and University
Supervisor will conference with the candidate and provide support by identifying unit elements that
need to be revised and resubmitted. The candidate needs to score in the Developing range for all
criteria in order to pass the internship.
A hard copy of the scored unit rubric will be collected by the University Supervisor during the
Evaluation Conference at the conclusion of the Internship. The Unit scores will be entered in
Taskstream by the Supervisor and the rubric is included in the materials collected by the University
Supervisor for submission to the Office of Clinical and Field Experience at the end of the semester.
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Context for Learning: Who Are The Students You Will Teach?
Candidate Name: __________________________________ Grade Level ____________
School:_________________________________ Mentor Teacher: ____________________

About the students you are teaching:
1. Grade level(s):
2. Age range:
3. Number of

¡ students in the class:
¡ males:

females:

4. Complete the 3 charts on the next page to summarize required or needed supports,

accommodations, or modifications for your children that will affect your instruction
in this Unit Plan. As needed, consult with your mentor teacher to complete the charts.
Some rows have been completed in italics as examples. Use as many rows as you
need.
Consider the variety of learners in your class who may require different
strategies/supports or accommodations/modifications to instruction or
assessment. For example, children

¡ With Individualized Education Programs (IEPs) or 504 plans
¡ With specific language needs
¡ Needing greater challenge or support
¡ Who struggle with reading
¡ Who are underperforming or have gaps in academic knowledge
¡ Who are at different points along the developmental continuum
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Students with IEPs/504 Plans
IEPs/504 Plans:
Number of
Supports, Accommodations, Modifications,
Classifications/Needs
Children
Pertinent IEP Goals
Example: Visual processing
2
Close monitoring, large print text,
window card to isolate text

Students with Specific Language Needs
Language Needs
Number of
Supports, Accommodations,
Children
Modifications
2
Example: English language
Pre-teach key words and phrases through
learners with only a few
examples and graphic organizers (e.g., word
words of English
cluster, manipulatives, visuals)
Have children use pre-taught key words and
graphic organizers to complete
sentence starters
Example: Children who speak
a variety of English other
than that used in textbooks

5

Make connections between the language
children bring and the language used in the
textbook

Students with Other Learning Needs
Number of
Supports, Accommodations,
Children
Modifications
Example: Struggling readers
5
Provide oral explanations for directions
Other Learning Needs

Copyright © 2016 Board of Trustees of the Leland Stanford Junior University. All rights reserved.
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School Demographics:
1. School location: Urban

Rural Suburban

2. With respect to socio-economic status, what percentage of students at the school receive free
or reduced lunches? __________________________
3.

How many students have allergies? _____________________
What types? ____________________________________________________________

4. Do any students in the class receive medication at school?
Yes No
5. Are any of the students not allowed to celebrate holidays?
Yes No
6.

How many students attend intervention programs? ________________
What types? ____________________________________________________________

About the Instruction
1. Which learning standards does the classroom teacher address when planning classroom
instruction: ______________________________________________________________
2. How much time is devoted each day to content area instruction? __________________
_______________________________________________________________________
3. What classroom strategies does the teacher use to:
Focus the attention of the students on the lesson? ______________________________
Transition the students between activities? ____________________________________
Differentiate content (modification)? _________________________________________
Process (accommodation-including ability grouping, tracking in math/language
literacy)? _____________________________________________________________
Product? ______________________________________________________________
4. How did the teacher provide closure?
________________________________________________________________________
5. How is technology used as a tool to support the learning of students?
________________________________________________________________________
6. Identify any instructional materials used in the content area(s) If a textbook, please
provide the title, publisher, and date of publication.
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7. What types of informal assessment does the teacher use?
________________________________________________________________________
8. What types of formal assessment does the teacher use?
________________________________________________________________________
9. How does the teacher connect to the families of her students to strengthen their learning
in the classroom? __________________________________________________

Connection to Research
1.

Describe an example that you observed of children working in their zone of proximal
development. ____________________________________________________________
________________________________________________________________________

2. Describe an example that you observed of children accommodating or assimilating new
information to their current schema. _______________________________________
_____________________________________________________________________
3. Describe an example of how Maslow’s hierarchy of needs influenced the learning of your
students. __________________________________________________________
______________________________________________________________________
4. Describe an example of how Howard Gardner’s Theory of Multiple Intelligences was
used to differentiate instruction. ____________________________________________
_______________________________________________________________________
5. Describe an example of a constructivist activity in which students engaged in inquirybased learning. __________________________________________________________
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Unit Planning Interview Form
Internship I
Instructional Unit
The initial purpose of this interview/conference is to document the intern’s preparation and
planning for the unit. This interview is also an opportunity for the intern to ask questions or to
ask for help if needed. The following are some questions the Supervisor and Mentor may wish to
ask the candidate:
1. What is the topic of the unit? Why was it selected?
2. Who are the students you will be teaching? How did you gather the information?
3. What are the overall goals for the unit? What standards and objectives will be met within
the unit lessons?
4. How did you pre-assess the students? What was your interpretation of the results? What
other assessments do you have planned during and after the unit?
5. What are the components of your concept map?
6. What resources have you found? What others do you need?
7. How are you going to motivate and engage students across the unit? How will you
manage the learning environment and student behavior during the unit?
A second purpose is to assure the planning stage is complete, prior to instruction of the unit.
Place a check next to those items that are provided at the interview. Candidates may not move to
Stage 2 until these items are complete.
_____1. Materials are uploaded to TS folio and link has been sent to Mentor and Supervisor
_____2. Class Profile is complete and uploaded
_____3. Unit goals and standards are listed
_____4. Concept Map is complete and uploaded
_____6. Pre-assessment and analysis is complete.
_____7. Preliminary lessons plan is complete and uploaded
_____8. Planning reflection questions are complete and uploaded
Signatures:
Date_____________
Intern:______________________________________________________
University Supervisor:_________________________________________
Mentor Teacher:_____________________________________________
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NCCAS Music
Standards

Or

Knowledge of
Maryland Music
Fine Arts Standards

Knowledge of the
music content

Stage 1: Preparation
Knowledge of the
students

Standard

University Supervisor:

Candidate:

3
7
IX.O.3
.a.4

Unit
Overview:
written
and oral

Plans

Overview:
3
Written
4
and oral
IX.O.3.c.15
Lesson

Unit

Contextual
Statement

Evidence
Location
within
Unit

3
2
Interview
IX.O.3.d.2
IX.O.3.d.3

Match
UILG
INTASC
NASM

The candidate does
not demonstrate
knowledge of MD
Music Fine Arts
Standards or
NCCAS Music
Standards.

The candidate does
not demonstrate
knowledge and
understanding of the
central concepts,
tools of inquiry, and
structure of unit
content relative to
music.

The candidate does
not demonstrate
knowledge of the
major concepts,
theories, and/or
research related to
development of
students.

Ineffective (1)

Unit Title:

The candidate
demonstrates limited
knowledge of MD
Music Fine Arts
Standards or
NCCAS Music
Standards.

The candidate
demonstrates limited
knowledge and
understanding of the
central concepts,
tools of inquiry, and
structure of unit
content relative to
music.

The candidate
demonstrates limited
knowledge of the
major concepts,
theories, and
research related to
development of
students.

Developing (2)

The candidate
demonstrates
adequate knowledge
of MD Music Fine
Arts Standards or
NCCAS Music
Standards.

The candidate
demonstrates
adequate knowledge
and understanding of
the central concepts,
tools of inquiry, and
structure of unit
content relative to
music.

The candidate
demonstrates
adequate knowledge
of the major
concepts, theories,
and research related
to development of
students.

Effective (3)

The candidate
demonstrates depth
of knowledge and
understanding of
the central
concepts, tools of
inquiry, and
structure of unit
content relative to
music.
The candidate
demonstrates depth
of knowledge of
MD Music Fine
Arts Standards or
NCCAS Music
Standards.

The candidate
demonstrates depth
of knowledge of
the major concepts,
theories, and
research related to
development of
students.

Highly effective (4)

Date:

Mentor Teacher: ___________________________________

EPP ASSESSMENT OF UNIT

Score
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Pre-assessment data
and analysis

Instructional
Resources

3
8
IX.O.3
.d.3

3
7
IX.O.3
.c.5

Pre-assess
document

Unit
Overview:
written

The candidate does
not select or develop
a pre-assessment
tool. The candidate
does not analyze
data and does not
apply the results to
the design of
instruction.

The candidate does
not select
materials/resources
which are suitable
for the students,
supportive of the
learning objectives,
and engaging to
students. Materials
are not prepared for
instruction. Teacher
resources are
missing or
incomplete.

The candidate
selects or develops
an inappropriate preassessment tool. The
candidate provides
partial analysis of
the data and partially
applies the results to
the design of
instruction.

The candidate
selects few
appropriate
materials/resources
which are suitable
for the students,
supportive of the
learning objectives,
and are designed to
engage students in
meaningful learning;
Materials are
prepared for
instruction. Teacher
resources are
identified.

The candidate is able
to select or develop
an appropriate preassessment tool. The
candidate adequately
analyzes the data and
applies the results to
the design of
instruction.

The candidate selects
appropriate
materials/resources
which are suitable for
the students,
supportive of the
learning objectives,
and are designed to
engage students in
meaningful learning;
Materials are
prepared for
instruction in
advanced. Teacher
resources are
relevant, appropriate
and clearly identified
with URL or resource
cited.

and applies the
interpreted results
to the design of
instruction.

The candidate
selects highquality, appropriate
materials/resources
which are suitable
for the students,
supportive of the
learning objectives,
and are designed to
engage students in
meaningful
learning; Materials
are prepared for use
by students in
advance for
instruction. A
variety of teacher
resources are
relevant,
appropriate and
clearly identified
with URL or
resource cited.
The candidate is
able to select or
develop an
effective,
appropriate preassessment tool.
The candidate
analyzes the data
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Developing learning
opportunities:
Providing support
for student learning

Developing learning
opportunities:
Using knowledge of
curriculum and
content

3
5
IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.ab
IX.O.3.c.2.a
-b
IX.O.3.c.3.a
-b
IX.O.3.c.4.ab
IX.O.3.c.5.ab
IX.O.3.d.4

3
1
IX.O.3
.a.4

Stage 2: Implementation
Developing learning
opportunities:
3
Using knowledge of
2
children and
IX.O.3
learning theory
.d.1-4

Lesson
Plans

Lesson
Plans

Lesson
Plans

The candidate does
not develop learning
opportunities that are
achievable. The
learning opportunities
do not support student
learning.

The candidate
develops learning
opportunities that do
not demonstrate
knowledge about the
music curriculum
and/or content to be
taught; the learning
opportunities
generally are
inappropriate for
meeting the stated
musical objective(s).

The candidate
develops learning
opportunities that do
not demonstrate
knowledge about the
students, learning
theory and best
teaching practices for
a music classroom.

The candidate
develops learning
opportunities that
are achievable but
unsustainable to
support student
learning.

The candidate
develops learning
opportunities that
demonstrate
limited knowledge
about the music
curriculum to be
taught, content to
be taught, and
appropriateness for
meeting the stated
musical
objective(s).

The candidate
develops learning
opportunities that
demonstrate
limited knowledge
about the students,
learning theory and
best teaching
practices for a
music classroom.

The candidate
develops learning
opportunities that are
achievable for all
students and provide
support for student
learning.

The candidate
develops learning
opportunities that
demonstrate adequate
knowledge about the
music curriculum to
be taught, content to
be taught, and
appropriateness for
meeting the stated
musical objective(s).

The candidate
develops learning
opportunities that
demonstrate adequate
knowledge about the
students, learning
theory and best
teaching practices for
a music classroom.

The candidate
develops learning
opportunities that
are achievable but
challenging for all
students and
provides strong
support for student
learning.

The candidate
develops learning
opportunities that
consistently
demonstrate a
depth of knowledge
about the music
curriculum to be
taught, content to
be taught, and
appropriateness for
meeting the stated
musical
objective(s).

The candidate
develops learning
opportunities that
are innovative, and
consistently
demonstrates a
depth of knowledge
about the students,
learning theory and
best teaching
practices for a
music classroom.
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Adapting for
diverse students

Encouraging critical
thinking, problemsolving, and
creativity

Using multiple
teaching strategies

3
3
IX.O.3.
d.1-3

IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.ab
IX.O.3.c.2.a
-b
IX.O.3.c.3.a
-b
IX.O.3.c.4.ab
IX.O.3.c.5.ab
IX.O.3.d.4

3
4

IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.ab
IX.O.3.c.2.a
-b
IX.O.3.c.3.a
-b
IX.O.3.c.4.ab
IX.O.3.c.5.ab
IX.O.3.d.4

3
4

Lesson
Plans

Lesson
Plans

Lesson
Plans

The candidate does
not develop learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted/talented and
culturally diverse
learners based on
classroom
demographics.

The candidate fails to
engage students in
critical thinking,
problem-solving and
creativity.

The candidate uses
few teaching
strategies or strategies
that are not
appropriate to age,
musical ability, and
learning style, to the
unit content, and to
the learning goals.

The candidate
minimally
develops learning
opportunities that
differentiate for
special needs,
learning styles,
ELL,
gifted/talented and
culturally diverse
learners based on
classroom
demographics.

The candidate
minimally
engages students in
critical thinking,
problem-solving
and promotes
creativity.

The candidate uses
multiple teaching
strategies that are
partially
appropriate to age,
musical ability,
and learning style,
to the unit content,
and to the learning
goals.

The candidate
adequately
develops learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted/talented and
culturally diverse
learners based on
classroom
demographics.

The candidate
adequately engages
students in critical
thinking, problemsolving, and
promotes creativity.

The candidate uses
multiple teaching
strategies that are
adequately
appropriate to age,
musical ability, and
learning style, to the
unit content, and to
the learning goals.

The candidate
consistently
develops learning
opportunities that
differentiate for
special needs
learning styles,
ELL,
gifted/talented, and
culturally diverse
learners based on
classroom
demographics.

The candidate
consistently
engages students in
critical thinking,
problem-solving
and promotes
creativity.

The candidate uses
multiple teaching
strategies that are
consistently
appropriate to age,
musical ability, and
learning style, to
the unit content,
and to the learning
goals.
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Using multiple
assessments

IX.O.3.
d.6

IX.O.3.
d.3

3
8
IX.O.3.
a.6

Lesson
Plans

The candidate does
not use a variety of
assessments to guide
and strengthen music
instruction. No
evidence exists of
alignment between
standards, objectives,
developmental level
and assessment.

The candidate
rarely uses a
variety of
assessments to
guide and
strengthen music
instruction and
evaluate student
learning. There is
some evidence of
alignment between
standards,
objectives,
developmental
levels and
assessment.

The candidate
adequately uses a
variety of
assessments to guide
and strengthen music
instruction and
evaluate student
learning. There is
evidence of
alignment between
standards, objectives,
developmental levels
and assessment.

The candidate
consistently uses a
variety of
assessments to
guide and
strengthen music
instruction and to
evaluate student
learning. There is
evidence of
complete alignment
between standards,
objectives,
developmental
levels and
assessment.
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3
9
IX.O.3.
a.1

IX.O.3.
d.6

3
8
IX.O.3.
d.5

The candidate does
not analyze the post
assessment data and is
unable to determine
the impact on student
learning to make
future instructional
decisions.

The candidate uses
the questions
suggested to guide
reflection but the
reflection is
superficial and
demonstrates lack of
understanding.

Post
assess
document

Reflection
document
: Written
and oral

The candidate uses
the questions
suggested to guide
a limited
reflection.

The candidate
partially analyzes
post assessment
data and
determines the
impact on student
learning to make
future instructional
decisions.

The candidate uses
the questions
suggested to guide an
adequate, thoughtful
and logical reflection.

The candidate
adequately analyzes
post assessment data
and determines the
impact on student
learning to make
future instructional
decisions.

The candidate uses
the questions
suggested to guide
an introspective,
comprehensive and
logical reflection.

The candidate
completely
analyzes post
assessment data
and determines the
impact on student
learning to make
future instructional
decisions.

Candidate: ________________________________________________

Date: ____________________ Revised January 2018

University Supervisor: __________________________________ Mentor Teacher: _______________________________________

Signatures:

Score: ________________ out of possible 56 points Passing score is 39 (70%) with no ‘Ineffective’ ratings. Candidates may revise work under the
supervision of the university supervisor and the mentor teacher in order to receive passing score.

Reflection

Stage 3: Reflection
Post assessment
data
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Candidate fails to provide
evidence of the ability to
use a variety of methods,
practices and routines to
manage the classroom
effectively during
instruction
Candidate fails to provide
evidence of the ability to
use a variety of ways
motivate and engage all
students in learning
Candidate fails to
provides evidence of the
ability to provide
feedback effectively, in
order to motivate and
engage the whole class
and individual students.

Development of a positive classroom
learning environment (3.e)

Ability motivate and engage diverse
students (3.f)

Use of feedback to motivate and engage
students (4.d)

Differentiation in order to meet needs of Candidate fails to provide
diverse students (3.d)
evidence of the ability to
differentiate content,
process and products to
improve student learning.

Development of inclusive learning
environments, based on knowledge of
students (1.b)

Ineffective (1)
Candidate fails to provide
evidence of the ability to
develop a supportive
learning environment
based on the class profile.

Developing (2)
Candidate provides
partial evidence of the
ability to develop a
supportive learning
environment based on
the class profile
Candidate provides
partial evidence of the
ability to differentiate
content, process and
products to improve
student learning.
Candidate provides
partial evidence of the
ability to use a variety
of methods, practices
and routines to manage
the classroom
effectively during
instruction
Candidate provides
partial evidence of the
ability to use a variety
of ways motivate and
engage all students in
learning
Candidate provides
partial evidence of the
ability to provide
feedback effectively, in
order to motivate and
engage the whole class
and individual students.

EPP Assessment of Internship I Unit: Instructional Management Addendum

Candidate provides
acceptable evidence of the
ability to provide feedback
effectively, in order to
motivate and engage the
whole class and individual
students.

Candidate provides
acceptable evidence of the
ability to use a variety of
ways motivate and engage all
students in learning

Candidate provides
acceptable evidence of the
ability to use a variety of
methods, practices and
routines to manage the
classroom effectively during
instruction

Effective (3)
Candidates provides
acceptable evidence of the
ability to develop a
supportive learning
environment based on the
class profile
Candidate provides
acceptable evidence of the
ability to differentiate
content, process and products
to improve student learning.

Candidate provides thorough
evidence of the ability to
provide feedback effectively,
in order to motivate and
engage the whole class and
individual students.

Candidate provides thorough
evidence of the ability to use
a variety of ways motivate
and engage all students in
learning

Candidate provides thorough
evidence of the ability to use
a variety of methods,
practices and routines to
manage the classroom
effectively during instruction

Candidate provides thorough
evidence of the ability to
differentiate content, process
and products to improve
student learning.

Highly effective (4)
Candidate provides thorough
evidence of the ability to
develop a supportive learning
environment based on the
class profile
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Candidate fails to provide
evidence of the ability to
utilize small group
instruction effectively for
student learning
Candidate fails to provide
evidence of the ability to
deliver intensive
instruction specific to
individual students.

Uses small group instruction to
differentiate learning to meet the needs
of each student (4.f)

Uses individual instruction to enhance
the learning of specific students (4.g)

Score: ________________/

Candidate fails to provide
evidence of the ability to
ensure student learning
and participation through
whole class instruction
and discussion.

Uses whole class discussion and
instruction to ensure learning and
participation for all students (4.e)

Candidate provides
partial evidence of the
ability to ensure student
learning and
participation through
whole class instruction
and discussion.
Candidate provides
partial evidence of the
ability to utilize small
group instruction
effectively for student
learning
Candidate provides
partial evidence of the
ability to deliver
intensive instruction
specific to individual
students.
Candidate provides
acceptable evidence of the
ability to deliver intensive
instruction specific to
individual students.

Candidate provides
acceptable evidence of the
ability to utilize small group
instruction effectively for
student learning

Candidate provides
acceptable evidence of the
ability to ensure student
learning and participation
through whole class
instruction and discussion.

Candidate provides thorough
evidence of the ability to
deliver intensive instruction
specific to individual
students.

Candidate provides thorough
evidence of the ability to
utilize small group instruction
effectively for student
learning.

Candidate provides thorough
evidence of the ability to
ensure student learning and
participation through whole
class instruction and
discussion.

Internship II Instructional Unit /Secondary Education
(EdTPA)
Purpose:
The overall purpose of the unit assignment in Internship II is to guide interns in the
development of their competency in the complexities of long term planning, in using assessments
to guide instruction, and to evaluate the impact of their instruction upon the students in their
class. The format, artifacts and commentaries will follow the requirements for EdTPA for the
candidate’s designated grade levels and content. Each candidate will receive an EdTPA
handbook in his/her EDUC 422 seminar course. Mentor teachers and supervisors will receive
electronic access to the handbook as well.
Specifically, through the unit assignment, interns will demonstrate the following
knowledge and skills in the stages of effective teaching:

SCALE, 2015
Directions:
Candidates will plan an instructional unit during the Internship II that includes at least 5 lessons.
The unit topic(s) and timeframe will be designated by the Mentor Teacher. The unit topic is
flexible, due to the variety of possible topics and curriculum requirements for the placement
grade. Candidates are encouraged to integrate different content areas across the unit. It is
important that the unit topic and teaching timeframe be determined within the first weeks of the
Internship II. All Planning components must be completed before moving to the Instruction
section.
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Three steps should be followed in completing the unit assignment- Planning, Instruction, and
Assessment. Lesson plans, corresponding artifacts, and commentaries on these three stages will
be the essence of your instructional unit. Before beginning the unit planning, review the full
EdTPA handbook and the Frostburg State University Unit rubric that will be used by the mentor
teacher and the university supervisor to assess the assignment. (See included rubric)
The Internship II Instructional Unit will be housed in the candidate’s Taskstream Portfolio. A
link to the portfolio must be sent to the Mentor and Supervisor at the beginning of the semester.
Both the Mentor and Supervisor should monitor the unit development. The unit will be scored by
the University Supervisor and Mentor Teacher using the Frostburg State University EPP Unit
Rubric once the unit has been taught and the unit materials are complete. The Unit rubric will be
submitted to the University Supervisor with the Internship II paperwork at the end of the
internship. Candidates will also be submitting the completed unit for external scoring. Details
about the external scoring submission will be presented in the EDUC 422 seminar.
In addition to the general release form for student work, photos and videos, candidates must also
receive release approvals from parents for EdTPA collection of artifacts. An additional form
must be collected as well. Both forms should be sent home at the same time. Artifacts and video
evidence should only include students who have parent approval. The EdTPA release form is
included in this section.
Section One: Planning
Thoughtful preparation for teaching is the first step towards effective instruction and student
learning. A process of backward mapping should be used for the unit preparation, keeping the
end result and unit goals in mind. After consulting with the Mentor Teacher, candidates must
identify the desired results for their instruction during the preparation stage. Below is a list of the
preparation elements to consider as you plan long-term instruction.
1. Goals: Identify the Unit topic, as determined by your mentor, the grade level and the
curriculum expectations. Determine the overall goals, state standards and possible lesson
objectives, as well as a pacing schedule. The Unit must have a central focus specific to
the music content standards and objectives. Be sure to address the content/level specific
requirements for EdTPA.
2. Students: Complete the Context for Learning document. Collect information on the
student characteristics, such as age, sex, socio-economic profile, race/ethnicity of the
group. exceptionalities, achievement, developmental levels, culture, language, interests,
learning styles, and skill levels. Consider the geographic location of the school,
community, and school population. Release forms from students in the designated class
should be sent home and received during this stage. Select three students who will serve
as the "focus students" for the unit. At least one of the "focus students" must have a
specific learning need (IEP, 504 plan, ELL, Gifted, or a student who is a struggling
reader or has gaps in academic knowledge).
3. Unit and Pre-Instruction Assessment: Consider methods of assessment for unit/lesson
standards and objectives. Develop and conduct a pre-assessment to determine students’
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4.

5.
6.

7.

prior knowledge of the unit topic. Analyze data and use results to plan lessons
appropriately.
Academic Language: Consider the aspects of language that will impact the students'
participation in the learning tasks. What are the language demands of the unit? Identify
the thinking, reading, writing, listening and speaking (language function) that will
support students' learning in the unit. Determine additional language demands, such as
required content vocabulary, how students will communicate (discourse) and the
conventions for communication (syntax).
Materials and Resources: Identify possible materials and resources for lesson planning,
instruction and student use.
Instruction and Management: Consider lesson introductions and procedures,
engagement and motivation practices, universal design for learning elements, flexible
groupings, aspects of a positive learning environment, and other classroom management
practices.
Impact on Student Learning: Consider how the unit will impact student learning. How
will you engage the children? What will the students know and be able to do at the
conclusion of the unit? How will they represent their learning? What impact do you hope
to have on them? What concrete evidence will you collect to show student learning?

Reflecting on the information gathered about the students, the unit content, and your
consideration of the elements above, sketch out a visual overview of your unit (web, graphic
organizer, etc.), with information about each of the listed planning elements above. This will
provide a timeline and a sequence guide for the unit.
Once the above areas are addressed, complete the commentary questions for EdTPA. The
questions are provided in the handbook, and questions/answers must be contained in a 10 page
document.
Once the Planning steps are completed, arrange to meet with your University Supervisor to
complete the Unit Preparation Interview. The Mentor Teacher should be involved in this
interview when possible. The University Supervisor will ask questions concerning the
background information collected, the topic goals, timeline and the pre-assessment. (See the
questions on the Interview Form.) The University Supervisor will offer suggestions and confer
with the Mentor Teacher. At the conclusion of the conference, the University Supervisor may
sign the form or require revision. Prepare the following items to share with the University
Supervisor and Mentor Teacher during the interview.
a.
b.
c.
d.
e.

A listing of the unit goals and the music content standards to be addressed in the unit.
The sketch of unit overview
Context for Learning document
Listing of the unit resources
A copy of pre-assessment tool, the pre-assessment results for each student and the
class mean in a spreadsheet and a graph to assist with data analysis
f. EdTPA Parent/Guardian Release forms from designated class
g. Commentary document for Planning
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Once the Unit Preparation Interview with the University Supervisor and all unit preparations
have been approved by the Mentor Teacher, the candidate should develop the lesson plans that
will be used to teach the unit. Each lesson will be completed on TaskStream using the long
lesson plan form.
Section Two: Instruction
During the second stage of the unit, the developed lessons will be taught. Daily lessons should
be revised, based on the assessment results from previous lessons. At the end of each lesson, the
candidate will reflect on the lesson and identify strengths and needs in their teaching, as well as
changes to the lesson if it were to be taught again. The University Supervisor will observe one of
the unit lessons when possible. During the follow-up conference, the Supervisor may ask about
other lessons in your unit. Candidates should conference regularly with the Mentor Teacher
about the unit during the Instruction stage.
Video clips are required for the Instruction stage, so candidates must plan accordingly to gather
the necessary technology equipment and to acclimate students to the presence of the video
camera. Interns are strongly encouraged to video all lessons, even though the video clips
submitted to EdTPA are limited in scope. Mentors and supervisors can assist with video
recording lessons during the unit teaching.
Once instruction is complete, the commentary questions for EdTPA should be answered. The
questions are provided in the handbook and questions/answers must be contained in a 10 page
document.
Section Three: Assessment
During the final stage of the process, candidates will be analyzing students’ learning. The
following items must be completed and included in the unit materials.
1. Assessment Tools: Select and submit an example of one assessment from the lessons that
will be used to evaluate student learning. Create and submit the evaluation tool (rubric,
rating scale, checklist, etc.) that you used to evaluate students' ability to meet the learning
criteria/standard.
2. Assessment Results: Collect and analyze student work from the selected assessment.
Both quantitative (numeric) and qualitative (descriptive) analysis can be used to
document patterns of student learning for the whole class. A spreadsheet should include
pre-assessment and post-assessment results for each student, the difference in scores for
each student, and the class mean for pre- and post-assessment. Graphs should be created
to assist with analysis of learning.
3. Focus Student Work Samples: Select and submit work samples from the 3 focus
students. Analyze results and use examples to illustrate patterns of student learning for
the whole class. Provide feedback on the submitted work for each of the focus students.
This feedback should be specific to the learning criteria and the student's performance.
The feedback can take written, audio or video form.
4. Student Language Use: Analyze evidence of student's language during the lessons.
Evidence could come from the video clips in the Instruction stage, an additional video
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clip or from the student work samples. Concrete examples of language function,
vocabulary and discourse, or syntax are needed.
Once evidence and artifacts are collected, they should be added to the Taskstream folio. Next,
the commentary questions for EdTPA should be answered. The questions are provided in the
handbook and questions/answers must be contained in a 10 page document.
Grading:
The Internship II Instructional Unit will be housed in the candidate’s Taskstream Portfolio. The
unit will be scored by the University Supervisor and Mentor Teacher using the Frostburg State
University EPP Unit Rubric. The Unit rubric will be collected by the University Supervisor with
the Internship II paperwork at the end of the internship. Candidates will also be submitting the
completed unit for external scoring. Details about the external scoring submission will be
presented in the EDUC 422/SCED 700 seminar.
The following items are to be included and submitted for review for the unit assignment.
1. Title page with Unit title, the candidate’s name, and the date.
2. List of unit standards and lesson objectives
3. Visual overview of unit
4. Context for Learning (use edTPA template)
5. Pre-assessment tool, student and class spreadsheet and graph(s) for analysis
6. 5 or more Taskstream long lesson plans (with reflection completed)
7. Instructional materials (one file containing key materials used in lessons)
8. Assessment materials (one file containing assessment tools use in lessons)
9. Planning Commentary document (10 pages max; Use edTPA template)
10. Video clips of instruction (up to 2 files, see time limits in edTPA handbook)
11. Instruction Commentary document (10 pages max; Use edTPA template)
12. Student work samples for selected assessment (can be written, audio, or video samples)
13. Assessment description and evaluation criteria for selected assessment
14. Post-assessment tool, student and class spreadsheet and graph(s) for analysis
15. Feedback artifacts and evidence of student language use
16. Assessment Commentary (10 pages max; Use edTPA template)
17. Bibliography (use APA style)
The Mentor Teacher and the University Supervisor work as a team to determine the score on the
EPP Unit rubric after both have had time to review the materials in the completed Unit. The
rubric scores are shared with the candidate. If any criteria score is in the unacceptable range, the
Mentor and University Supervisor will conference with the candidate, explaining what unit
sections or requirements need to be resubmitted. The candidate needs to score in the acceptable
range for all criteria in order to earn a passing grade in SCED 496.
A copy of the scored rubric will be collected by the University Supervisor and will be submitted
to Office of Clinical and Field Experience at the end of the semester.
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edTPA Parent/Guardian Release Form
Dear Parent/Guardian,
I am a student teacher from Frostburg State University currently working in your child’s classroom.
During my student teaching I will be participating in edTPA, a teacher performance assessment
created by Stanford University. My edTPA materials will be submitted to and scored by educators in
a secure system operated by Pearson.
The performance assessment documents a series of lessons I teach in your child’s classroom and
includes short video recordings. Although the video recordings involve both the teacher and various
students; the primary focus is on my instruction, not on the students in the class. In the course of
recording my teaching, your child may appear on the video. Also, I will collect samples of student
work as evidence of my teaching practice, and that work may include some of your child’s work.
No student’s name will appear on any materials that are submitted and materials will be kept
confidential at all times. The video recordings and student work I submit will not be made public in
any way. Materials I submit may be reviewed by faculty and staff in my program at Frostburg State
University. My assessment materials may also be used by Stanford University and Pearson under
secure conditions for edTPA program development and implementation. The form below will be used
to document your permission for these activities.
Sincerely,

Frostburg State University Intern

Student Name: ________________________________________________________________
I am the parent/legal guardian of the child named above. I have read and understand the
project description given in the letter provided with this form, and agree to the following:
(Please check the appropriate box below.)
I DO give permission to you to include my child’s student work and/or image on video
recordings as part of video(s) showing your classroom performance, to be used for the sole
purpose of participating in edTPA. I understand that my child’s name and any other personally
identifiable information about my child will not appear on any of the submitted materials.
I DO NOT give permission to you to include my child’s student work and/or image on video
recordings as part of video(s) showing your classroom performance, to be used for the
purpose of participating in edTPA.
Signature of Parent or Guardian:_____________________________________ Date: ___________
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NCCAS Music
Standards

Or

Knowledge of
Maryland Music
Fine Arts Standards

Knowledge of the
music content

Stage 1: Preparation
Knowledge of the
students

Standard

University Supervisor:

Candidate:

3
7
IX.O.3
.a.4

Unit
Overview:
written
and oral

Plans

Overview:
3
Written
4
and oral
IX.O.3.c.15
Lesson

Unit

Contextual
Statement

Evidence
Location
within
Unit

3
2
Interview
IX.O.3.d.2
IX.O.3.d.3

Match
UILG
INTASC
NASM

The candidate does
not demonstrate
knowledge of MD
Music Fine Arts
Standards or
NCCAS Music
Standards.

The candidate does
not demonstrate
knowledge and
understanding of the
central concepts,
tools of inquiry, and
structure of unit
content relative to
music.

The candidate does
not demonstrate
knowledge of the
major concepts,
theories, and/or
research related to
development of
students.

Ineffective (1)

Unit Title:

The candidate
demonstrates limited
knowledge of MD
Music Fine Arts
Standards or
NCCAS Music
Standards.

The candidate
demonstrates limited
knowledge and
understanding of the
central concepts,
tools of inquiry, and
structure of unit
content relative to
music.

The candidate
demonstrates limited
knowledge of the
major concepts,
theories, and
research related to
development of
students.

Developing (2)

The candidate
demonstrates
adequate knowledge
of MD Music Fine
Arts Standards or
NCCAS Music
Standards.

The candidate
demonstrates
adequate knowledge
and understanding of
the central concepts,
tools of inquiry, and
structure of unit
content relative to
music.

The candidate
demonstrates
adequate knowledge
of the major
concepts, theories,
and research related
to development of
students.

Effective (3)

The candidate
demonstrates depth
of knowledge and
understanding of
the central
concepts, tools of
inquiry, and
structure of unit
content relative to
music.
The candidate
demonstrates depth
of knowledge of
MD Music Fine
Arts Standards or
NCCAS Music
Standards.

The candidate
demonstrates depth
of knowledge of
the major concepts,
theories, and
research related to
development of
students.

Highly effective (4)

Date:

Mentor Teacher: ___________________________________

EPP ASSESSMENT OF UNIT

Score
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Pre-assessment data
and analysis

Instructional
Resources

3
8
IX.O.3
.d.3

3
7
IX.O.3
.c.5

Pre-assess
document

Unit
Overview:
written

The candidate does
not select or develop
a pre-assessment
tool. The candidate
does not analyze
data and does not
apply the results to
the design of
instruction.

The candidate does
not select
materials/resources
which are suitable
for the students,
supportive of the
learning objectives,
and engaging to
students. Materials
are not prepared for
instruction. Teacher
resources are
missing or
incomplete.

The candidate
selects or develops
an inappropriate preassessment tool. The
candidate provides
partial analysis of
the data and partially
applies the results to
the design of
instruction.

The candidate
selects few
appropriate
materials/resources
which are suitable
for the students,
supportive of the
learning objectives,
and are designed to
engage students in
meaningful learning;
Materials are
prepared for
instruction. Teacher
resources are
identified.

The candidate is able
to select or develop
an appropriate preassessment tool. The
candidate adequately
analyzes the data and
applies the results to
the design of
instruction.

The candidate selects
appropriate
materials/resources
which are suitable for
the students,
supportive of the
learning objectives,
and are designed to
engage students in
meaningful learning;
Materials are
prepared for
instruction in
advanced. Teacher
resources are
relevant, appropriate
and clearly identified
with URL or resource
cited.

and applies the
interpreted results
to the design of
instruction.

The candidate
selects highquality, appropriate
materials/resources
which are suitable
for the students,
supportive of the
learning objectives,
and are designed to
engage students in
meaningful
learning; Materials
are prepared for use
by students in
advance for
instruction. A
variety of teacher
resources are
relevant,
appropriate and
clearly identified
with URL or
resource cited.
The candidate is
able to select or
develop an
effective,
appropriate preassessment tool.
The candidate
analyzes the data
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Developing learning
opportunities:
Providing support
for student learning

Developing learning
opportunities:
Using knowledge of
curriculum and
content

3
5
IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.ab
IX.O.3.c.2.a
-b
IX.O.3.c.3.a
-b
IX.O.3.c.4.ab
IX.O.3.c.5.ab
IX.O.3.d.4

3
1
IX.O.3
.a.4

Stage 2: Implementation
Developing learning
opportunities:
3
Using knowledge of
2
children and
IX.O.3
learning theory
.d.1-4

Lesson
Plans

Lesson
Plans

Lesson
Plans

The candidate does
not develop learning
opportunities that are
achievable. The
learning opportunities
do not support student
learning.

The candidate
develops learning
opportunities that do
not demonstrate
knowledge about the
music curriculum
and/or content to be
taught; the learning
opportunities
generally are
inappropriate for
meeting the stated
musical objective(s).

The candidate
develops learning
opportunities that do
not demonstrate
knowledge about the
students, learning
theory and best
teaching practices for
a music classroom.

The candidate
develops learning
opportunities that
are achievable but
unsustainable to
support student
learning.

The candidate
develops learning
opportunities that
demonstrate
limited knowledge
about the music
curriculum to be
taught, content to
be taught, and
appropriateness for
meeting the stated
musical
objective(s).

The candidate
develops learning
opportunities that
demonstrate
limited knowledge
about the students,
learning theory and
best teaching
practices for a
music classroom.

The candidate
develops learning
opportunities that are
achievable for all
students and provide
support for student
learning.

The candidate
develops learning
opportunities that
demonstrate adequate
knowledge about the
music curriculum to
be taught, content to
be taught, and
appropriateness for
meeting the stated
musical objective(s).

The candidate
develops learning
opportunities that
demonstrate adequate
knowledge about the
students, learning
theory and best
teaching practices for
a music classroom.

The candidate
develops learning
opportunities that
are achievable but
challenging for all
students and
provides strong
support for student
learning.

The candidate
develops learning
opportunities that
consistently
demonstrate a
depth of knowledge
about the music
curriculum to be
taught, content to
be taught, and
appropriateness for
meeting the stated
musical
objective(s).

The candidate
develops learning
opportunities that
are innovative, and
consistently
demonstrates a
depth of knowledge
about the students,
learning theory and
best teaching
practices for a
music classroom.
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Adapting for
diverse students

Encouraging critical
thinking, problemsolving, and
creativity

Using multiple
teaching strategies

3
3
IX.O.3.
d.1-3

IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.ab
IX.O.3.c.2.a
-b
IX.O.3.c.3.a
-b
IX.O.3.c.4.ab
IX.O.3.c.5.ab
IX.O.3.d.4

3
4

IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.ab
IX.O.3.c.2.a
-b
IX.O.3.c.3.a
-b
IX.O.3.c.4.ab
IX.O.3.c.5.ab
IX.O.3.d.4

3
4

Lesson
Plans

Lesson
Plans

Lesson
Plans

The candidate does
not develop learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted/talented and
culturally diverse
learners based on
classroom
demographics.

The candidate fails to
engage students in
critical thinking,
problem-solving and
creativity.

The candidate uses
few teaching
strategies or strategies
that are not
appropriate to age,
musical ability, and
learning style, to the
unit content, and to
the learning goals.

The candidate
minimally
develops learning
opportunities that
differentiate for
special needs,
learning styles,
ELL,
gifted/talented and
culturally diverse
learners based on
classroom
demographics.

The candidate
minimally
engages students in
critical thinking,
problem-solving
and promotes
creativity.

The candidate uses
multiple teaching
strategies that are
partially
appropriate to age,
musical ability,
and learning style,
to the unit content,
and to the learning
goals.

The candidate
adequately
develops learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted/talented and
culturally diverse
learners based on
classroom
demographics.

The candidate
adequately engages
students in critical
thinking, problemsolving, and
promotes creativity.

The candidate uses
multiple teaching
strategies that are
adequately
appropriate to age,
musical ability, and
learning style, to the
unit content, and to
the learning goals.

The candidate
consistently
develops learning
opportunities that
differentiate for
special needs
learning styles,
ELL,
gifted/talented, and
culturally diverse
learners based on
classroom
demographics.

The candidate
consistently
engages students in
critical thinking,
problem-solving
and promotes
creativity.

The candidate uses
multiple teaching
strategies that are
consistently
appropriate to age,
musical ability, and
learning style, to
the unit content,
and to the learning
goals.
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Using multiple
assessments

IX.O.3.
d.6

IX.O.3.
d.3

3
8
IX.O.3.
a.6

Lesson
Plans

The candidate does
not use a variety of
assessments to guide
and strengthen music
instruction. No
evidence exists of
alignment between
standards, objectives,
developmental level
and assessment.

The candidate
rarely uses a
variety of
assessments to
guide and
strengthen music
instruction and
evaluate student
learning. There is
some evidence of
alignment between
standards,
objectives,
developmental
levels and
assessment.

The candidate
adequately uses a
variety of
assessments to guide
and strengthen music
instruction and
evaluate student
learning. There is
evidence of
alignment between
standards, objectives,
developmental levels
and assessment.

The candidate
consistently uses a
variety of
assessments to
guide and
strengthen music
instruction and to
evaluate student
learning. There is
evidence of
complete alignment
between standards,
objectives,
developmental
levels and
assessment.
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3
9
IX.O.3.
a.1

IX.O.3.
d.6

3
8
IX.O.3.
d.5

The candidate does
not analyze the post
assessment data and is
unable to determine
the impact on student
learning to make
future instructional
decisions.

The candidate uses
the questions
suggested to guide
reflection but the
reflection is
superficial and
demonstrates lack of
understanding.

Post
assess
document

Reflection
document
: Written
and oral

The candidate uses
the questions
suggested to guide
a limited
reflection.

The candidate
partially analyzes
post assessment
data and
determines the
impact on student
learning to make
future instructional
decisions.

The candidate uses
the questions
suggested to guide an
adequate, thoughtful
and logical reflection.

The candidate
adequately analyzes
post assessment data
and determines the
impact on student
learning to make
future instructional
decisions.

The candidate uses
the questions
suggested to guide
an introspective,
comprehensive and
logical reflection.

The candidate
completely
analyzes post
assessment data
and determines the
impact on student
learning to make
future instructional
decisions.

Candidate: ________________________________________________

Date: ____________________ Revised January 2018

University Supervisor: __________________________________ Mentor Teacher: _______________________________________

Signatures:

Score: ________________ out of possible 56 points Passing score is 39 (70%) with no ‘Ineffective’ ratings. Candidates may revise work under the
supervision of the university supervisor and the mentor teacher in order to receive passing score.

Reflection

Stage 3: Reflection
Post assessment
data
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Candidate fails to provide
evidence of the ability to
use a variety of methods,
practices and routines to
manage the classroom
effectively during
instruction
Candidate fails to provide
evidence of the ability to
use a variety of ways
motivate and engage all
students in learning
Candidate fails to
provides evidence of the
ability to provide
feedback effectively, in
order to motivate and
engage the whole class
and individual students.

Development of a positive classroom
learning environment (3.e)

Ability motivate and engage diverse
students (3.f)

Use of feedback to motivate and engage
students (4.d)

Differentiation in order to meet needs of Candidate fails to provide
diverse students (3.d)
evidence of the ability to
differentiate content,
process and products to
improve student learning.

Development of inclusive learning
environments, based on knowledge of
students (1.b)

Ineffective (1)
Candidate fails to provide
evidence of the ability to
develop a supportive
learning environment
based on the class profile.

Developing (2)
Candidate provides
partial evidence of the
ability to develop a
supportive learning
environment based on
the class profile
Candidate provides
partial evidence of the
ability to differentiate
content, process and
products to improve
student learning.
Candidate provides
partial evidence of the
ability to use a variety
of methods, practices
and routines to manage
the classroom
effectively during
instruction
Candidate provides
partial evidence of the
ability to use a variety
of ways motivate and
engage all students in
learning
Candidate provides
partial evidence of the
ability to provide
feedback effectively, in
order to motivate and
engage the whole class
and individual students.

EPP Assessment of Internship I Unit: Instructional Management Addendum

Candidate provides
acceptable evidence of the
ability to provide feedback
effectively, in order to
motivate and engage the
whole class and individual
students.

Candidate provides
acceptable evidence of the
ability to use a variety of
ways motivate and engage all
students in learning

Candidate provides
acceptable evidence of the
ability to use a variety of
methods, practices and
routines to manage the
classroom effectively during
instruction

Effective (3)
Candidates provides
acceptable evidence of the
ability to develop a
supportive learning
environment based on the
class profile
Candidate provides
acceptable evidence of the
ability to differentiate
content, process and products
to improve student learning.

Candidate provides thorough
evidence of the ability to
provide feedback effectively,
in order to motivate and
engage the whole class and
individual students.

Candidate provides thorough
evidence of the ability to use
a variety of ways motivate
and engage all students in
learning

Candidate provides thorough
evidence of the ability to use
a variety of methods,
practices and routines to
manage the classroom
effectively during instruction

Candidate provides thorough
evidence of the ability to
differentiate content, process
and products to improve
student learning.

Highly effective (4)
Candidate provides thorough
evidence of the ability to
develop a supportive learning
environment based on the
class profile
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Candidate fails to provide
evidence of the ability to
utilize small group
instruction effectively for
student learning
Candidate fails to provide
evidence of the ability to
deliver intensive
instruction specific to
individual students.

Uses small group instruction to
differentiate learning to meet the needs
of each student (4.f)

Uses individual instruction to enhance
the learning of specific students (4.g)

Score: ________________/

Candidate fails to provide
evidence of the ability to
ensure student learning
and participation through
whole class instruction
and discussion.

Uses whole class discussion and
instruction to ensure learning and
participation for all students (4.e)

Candidate provides
partial evidence of the
ability to ensure student
learning and
participation through
whole class instruction
and discussion.
Candidate provides
partial evidence of the
ability to utilize small
group instruction
effectively for student
learning
Candidate provides
partial evidence of the
ability to deliver
intensive instruction
specific to individual
students.
Candidate provides
acceptable evidence of the
ability to deliver intensive
instruction specific to
individual students.

Candidate provides
acceptable evidence of the
ability to utilize small group
instruction effectively for
student learning

Candidate provides
acceptable evidence of the
ability to ensure student
learning and participation
through whole class
instruction and discussion.

Candidate provides thorough
evidence of the ability to
deliver intensive instruction
specific to individual
students.

Candidate provides thorough
evidence of the ability to
utilize small group instruction
effectively for student
learning.

Candidate provides thorough
evidence of the ability to
ensure student learning and
participation through whole
class instruction and
discussion.

EDUC 497

Date of Final Conference

EDUC 697

SCED 696

Total hours

SCED 697

Final

Clinical Faculty

University Supervisor

Directions: Rate the candidate’s level of progression on each competency using the scale below. In the final evaluation for Internship II/Practicum II, the candidate must be evaluated
as developing or better on each competency to receive a final grade of Pass. The midpoint and final evaluations will be finalized collaboratively in a three-way evaluation
conference. The candidate will evaluate him/herself on each competency prior to the three-way conference with the mentor teacher and the university supervisor.

Mentor Teacher

RECOMMENDED FINAL GRADE (PASS/FAIL)

Other

Student ID Number

EDUC 696

Dates of Supervisor Observations

Observation

SCED 496

Candidate

This performance rating has been mutually agreed upon by (signatures):

(If applicable)

Date of Midpoint Conference

Supervisor

Practicum Dates

Grade (Subjects)

Mentor

HPED 4977 EDUC 391

School

Hours of Teaching

ELED 495

Major/Specialization

Candidate Name

ELED 494

Mid-Point

INTERN PERFORMANCE RATING FORM-Music

Indicate Internship/Practicum Experience: ____________________________

1

Professional Education Unit – Intern Performance Rating Form
st
nd
Adapted from Enhancing Professional Practice A Framework for Teaching, 1 and 2 Editions, Charlotte Danielson, author, ASCD publication
Revised June 2016

EC – Evaluation Council includes the consensus of the Mentor’s rating (M) and Supervisor’s rating (S), with a separate column for the intern/practicum student’s self-assessment (I/P)

Evaluators:

H
– Highly Effective: Candidate performed at a level well beyond that expected of a preservice candidate; reflective of exceptional strengths only
E
– Effective: Candidate performed commendably; reflective of successful efforts
D
– Developing: Candidate performed adequately and shows progress toward mastery; reflective of acceptable efforts
I
– Ineffective: Candidate performed at a level less than developing level during practicum experience; reflective of the need to strengthen and/or develop competency to pass the practicum experience
NO – Not Observed: Candidate performed at a level insufficient for appropriate judgment

Rating Scale:
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3

5

1X.0.3.a.4

3

7

IX.O.3.c.15

3

4

IX.O.3.d.2
IX.O.3.d.3

3

1

Intern demonstrates
partial knowledge of
Maryland Content
Standards for Music;
Standards are
partially aligned to
objectives/learning
outcomes.

Intern demonstrates
lack of knowledge of
Maryland Content
Standards for Music;
Standards are
partially aligned to
objectives/learning
outcomes.

Intern demonstrates
partial knowledge of
prerequisite skills
and concepts

Intern demonstrates
partial knowledge
and understanding of
central concepts,
tools of inquiry and
the ability to
implement music
content.

Intern demonstrates
lack of knowledge
and understanding of
central concepts,
tools of inquiry and
the ability to
implement music
content.

Intern demonstrates
a lack of knowledge
of prerequisite skills
and concepts

Intern demonstrates
partial knowledge of
the major concepts,
theories and
research related to
the development of
students.

Developing
2

Intern demonstrates
a lack of knowledge
regarding major
concepts, theories
and research related
to the development
of students.

Ineffective
1

Intern demonstrates
adequate knowledge
of prerequisite skills
and concepts

Intern demonstrates
adequate knowledge
of Maryland Content
Standards for Music;
Standards are
partially aligned to
objectives/learning
outcomes.

Intern demonstrates
adequate knowledge
and understanding of
central concepts,
tools of inquiry and
the ability to
implement music
content.

Intern demonstrates
adequate knowledge
of the major
concepts, theories
and research related
to the development
of students.

Effective
3

2
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Prerequisite
skills and
concepts

Knowledge of
Curriculum
and
Objectives

Content
knowledge

Knowledge of
Students

Competency

Standard
INTASC
Institutional
Learning
Goal
NASM

Intern demonstrates
comprehensive
knowledge of
prerequisite skills

Intern demonstrates
comprehensive
knowledge of the
major concepts,
theories and
research related to
the development of
students.
Intern demonstrates
comprehensive
knowledge and
understanding of
central concepts,
tools of inquiry and
the ability to
implement music
content.
Intern demonstrates
comprehensive
knowledge of
Maryland Content
Standards for Music;
Standards are
partially aligned to
objectives/learning
outcomes.

Highly Effective
4

Not
Obs
Mid
Point
I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs
Final

I/P
Final

Domain 1: Designing Coherent Instruction
The teacher candidate designs and organizes instruction and assessment procedures for all students based upon a thorough knowledge of subject matter, pedagogy,
and students.

M/S
EC
Final
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3

8

IX.O.3.a.6
IX.O.3.d.6

3

6

Intern partially
demonstrates the
ability to develop
multiple teaching
strategies that reflect
a wide range of
pedagogical
approaches for
music.

Intern demonstrates
the inability to
develop multiple
teaching strategies
that reflect a wide
range of
pedagogical
approaches for
music.
Intern partially aligns
multiple teaching
strategies to

Intern partially
demonstrates the
ability to align varied
assessments to
standards,
objectives/learning
outcomes,
developmental levels
and instruction; these
measures partially
monitor student
learning during
instruction.

Intern lacks the
ability to align
assessments to
standards,
objectives/learning
outcomes,
developmental
levels and
instruction;
measures fail to
monitor student
learning during
instruction.

Intern lacks the
ability to align
teaching strategies

Developing
2

Ineffective
1

relevant to
instructional
planning.

Intern aligns multiple
teaching strategies
to standards,

Intern adequately
demonstrates the
ability to develop
multiple teaching
strategies that reflect
a wide range of
pedagogical
approaches for
music.

Intern adequately
demonstrates the
ability to align varied
assessments to
standards,
objectives/learning
outcomes,
developmental
levels and
instruction; these
measures monitor
student learning at
multiple points
throughout
instruction.

Effective
3

relevant to
instructional
planning.

3
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Instructional
strategies

Assessment

Competency

Standard
INTASC
Institutional
Learning
Goal
NASM

IX.O.3.b.1-4
IX.O.3.d.3

relevant to
instructional
planning.

Intern fully aligns
varied and multiple
teaching strategies

Intern demonstrates
the ability to align
multiple and varied
assessments to
standards,
objectives/learning
outcomes,
developmental
levels and
instruction; these
measures monitor
student learning at
multiple points
throughout
instruction and
utilize pre- and postassessment
analysis.
Intern demonstrates
the ability to develop
varied and multiple
teaching strategies
that reflect a wide
range of
pedagogical
approaches for
music.

Highly Effective
4

and concepts
relevant to
instructional
planning.

Not
Obs
Mid
Point

I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs
Final

I/P
Final

M/S
EC
Final
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IX.O.3.c.1.a
-b

IX.O.3.a.6

3

7

IX.O.3.d.1
-3

5

Intern adequately
develops learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted and talented,
and culturally
diverse learners.
Intern selects
appropriate
materials/resources
suitable for the
students, supporting
the learning
objectives, and
designed to engage
students in
meaningful learning;
Materials are

Intern selects
materials/resources
partially suitable for
the students,
supporting the
learning objectives,
and designed to
engage students in
meaningful learning;
Materials are
prepared for

Intern selects
inappropriate
materials/resources
suitable for the
students, supporting
the learning
objectives, and
designed to engage
students in
meaningful learning;
Materials are not

Effective
3

Intern engages
students in
promoting critical
thinking and
problem-solving, and
creativity.

objectives,
developmental
levels and
assessment.

Intern partially
develops learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted and talented,
and culturally diverse
learners.

Developing
2

Intern partially
engages students in
critical thinking and
problem-solving, and
creativity.

standards, objectives,
developmental levels
and assessment.

Intern does not
develop learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted and talented,
and culturally
diverse learners.

Ineffective
1

Intern lacks the
ability to engage
students in
promoting critical
thinking and
problem-solving, and
creativity.

to standards,
objectives,
developmental
levels and
assessment.

4
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Selection of
curriculum
materials and
resources

Differentiated
instruction

Competency

Standard
INTASC
Institution
al
Learning
Goal
NASM
2

IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.ab
IX.O.3.c.2.ab
IX.O.3.c.3.ab
IX.O.3.c.4.ab
IX.O.3.c.5.ab
IX.O.3.d.4

Intern develops
multiple learning
opportunities that
effectively
differentiate for
special needs,
learning styles, ELL,
gifted and talented,
and culturally
diverse learners.
Intern selects highly
effective materials/
resources suitable
for the students,
supporting the
learning objectives,
and designed to
engage students in
meaningful learning;
Materials are
prepared and well-

Highly Effective
4

Intern fully engages
students in
promoting critical
thinking and
problem-solving, and
creativity.

to standards,
objectives,
developmental
levels and
assessment.

Not
Obs.
Mid
Point

I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs
Final

I/P
Final

M/S
EC
Final
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IX.O.3.d.3
IX.O.3.d.6

3

Planning lacks
organization and is
poorly sequenced to
impact student
learning; planning
lacks relationships
among concepts
within and across
disciplines.

prepared for
instruction in
advance.

Planning is partially
organized and
sequenced to impact
student learning;
planning partially
shows relationships
among concepts
within and across
disciplines.

instruction in
advance.

Planning is
adequately
organized and
sequenced to impact
student learning;
planning shows
relationships among
concepts within and
across disciplines.

prepared for
instruction in
advance.

Planning is wellorganized and
sequenced to
maximize student
learning; planning
shows a
comprehensive
understanding of the
relationships among
concepts within and
across disciplines.

organized for
instruction in
advance.

3

Developing
2

Intern inconsistently
communicates high
expectations for
student achievement
and inconsistently

Ineffective
1

Intern does not
communicate high
expectations for
student
achievement and

Intern communicates
high expectations for
student achievement
and adequately
provides equitable

Effective
3

5
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Communication
of student
expectations

Competency

Standard
INTASC
Institution
al
Learning
Goals
NASM
3

Intern constantly and
consistently
communicates high
expectations for
student achievement

Highly Effective
4

Not
Obs.
Mid
Point

I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs.
Final

M/S
EC
Final

Domain 2: Creating a Powerful Learning Environment
The teacher candidate uses appropriate, effective classroom practices, procedures, and pedagogies to create and manage a productive learning environment.

Comments/Recommendations:

Long- and
shortrange planning

7

IX.O.3.c.3.a
-b
IX.O.3.c.4.a
-b
IX.O.3.c.5.a
-b

IX.O.3.c.2.a
-b

I/P
Final
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Standard
INTASC
Institutional
Learning
Goal
NASM
3

IX.O.3.d.1

3

3

IX.O.3.a.1
-3
IX.O.3.d.1

3

Ineffective
1

Intern does not
respond to
student behavior
in a consistent,
appropriate
and/or respectful
manner.

Developing
2

Intern
inconsistently
responds to
student behavior in
an appropriate and
respectful manner.

Intern
inconsistently
conveys
enthusiasm for the
subject matter and
inconsistently
promotes active
engagement to
influence student
participation.

Intern does not
convey
enthusiasm for
the subject
matter and does
not promote
active
engagement to
influence student
participation.

IX.O.3.a.2
-3
IX.O.3.d.1
3

3

Effective
3

Intern responds to
student behavior in
an appropriate and
respectful manner.

Intern conveys
enthusiasm for the
subject matter and
promotes active
engagement to
influence student
participation.

Intern promotes
positive social
interactions with
students and
among peers.

opportunities for all
students to learn
and be successful.

6
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Competency

Managing
behavior

Enthusiasm
for teaching
and
learning

climate

Classroom

Intern
inconsistently
promotes positive
social interactions
with students and
among peers.

Intern does not
promote positive
social interactions
with students and
among peers.

3

provides equitable
opportunities for all
students to learn
and be successful.

does not provide
equitable
opportunities for all
students to learn
and be successful.

IX.O.3.a.4

Highly Effective
4

Intern proactively
and consistently
responds to
student behavior in
an appropriate and
respectful manner
and shows
sensitivity to
student needs.

Intern consistently
and constantly
conveys
enthusiasm for the
subject matter and
promotes active
engagement to
highly motivate
students to
participate.

Intern promotes
and models
positive social
interactions with
students and
among peers.

and adequately
provides equitable
opportunities for all
students to learn
and be successful.

Not
Obs.
Mid
Point

I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs
Final

I/P
Final

M/S
EC
Final
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IX.O.3.d.1

3

Intern does not
maintain
established
routines and/or
use problemsolving strategies
to promote
efficient,
productive, safe,
and equally
accessible
learning
environment.

Intern inconsistently
maintains established
routines and
inconsistently uses
problem-solving
strategies to promote
efficient, productive,
safe, and accessible
learning environment.

Intern maintains
established
routines and uses
problem-solving
strategies to
promote efficient,
productive, safe,
and an equally
accessible learning
environment.

Intern constantly
and consistently
maintains
established routines
and proactively uses
problem-solving
strategies to
promote efficient,
productive, safe,
and an equally
accessible learning
environment.

IX.O.3.a.45

2

Intern uses
inappropriate
oral and written
communication;
direction/
procedures are
not clearly
presented and
appropriate for
the students.

Ineffective
1
Intern
inconsistently uses
appropriate oral
and written
communication;
direction/procedure
s are inconsistently
presented in a
clear and
appropriate way for
the students.

Developing
2

Intern uses
appropriate oral
and written
communication;
direction/
procedures are
clearly presented
and appropriate
for the students.

Effective
3

7
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Communication

Competency

Standard
INTASC
Institutional
Learning
Goals
NASM
8

Intern
consistently
models and
promotes
appropriate oral
and written
communication;
direction/
procedures are
well developed,
clearly
presented, and
appropriate for
all students.

Highly Effective
4

Not
Obs.
Mid
Point

I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs.
Final

I/P
Final

M/S
EC
Final

Domain 3: Implementing Effective Teaching for High Quality Learning
The teacher candidate demonstrates strong communication skills, employs effective teaching strategies and methodologies, integrates technology into instruction, and
uses a variety of assessment measures to impact student learning.

Comments/Recommendations:

Maintaining
classroom
procedures
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Ineffective
1

IX.O.3.d.3
IX.O.3.d.56

Standard
INTASC
Institution
al
Learning
Goal
NASM

3

Intern does not
demonstrate
flexibility and
responsiveness
in order to
make
adjustments to
instruction
based on
informal,
formal,
formative and
summative
assessment
results.

6

IX.O.3.d.14

Activities and
assignments
are
inappropriate
for students;
students are
not engaged in
exploration of
music content
or skills.

Developing
2

Intern
inconsistently
demonstrates
flexibility and
responsiveness in
order to make
adjustments to
instruction based
on informal, formal,
formative and
summative
assessment
results.

Activities and
assignments are
inconsistently
appropriate for
students; few
students are
engaged in
exploration of
music content or
skills.

Effective
3

Intern
demonstrates
flexibility and
responsiveness in
order to make
adjustments to
instruction based
on informal,
formal, formative
and summative
assessment
results.

Activities and
assignments are
appropriate for
students; most
students are
engaged in
exploration of
music content or
skills.

8
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Competency

Instructional
decisions
based on
assessment
results

Active
learning

3

8

Highly Effective
4

Intern
constantly
demonstrates
flexibility and
responsiveness
in order to
make
adjustments to
instruction
based on
informal,
formal,
formative and
summative
assessment
results and
demonstrates
the use of
assessment
results to adjust
instruction.

Activities and
assignments
are appropriate
for all students;
all students are
fully engaged
in exploration
of music
content or
skills.

Not
Obs.
Mid
Point

I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs.
Final

I/P
Final

M/S
Final
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3

8

IX.O.3.d.1
-3

5

2

IX.O.3.c.3.a
-b
IX.O.3.c.4.a
-b
IX.O.3.c.5.a
-b
IX.O.3.d.4

IX.O.3.c.2.a
-b

IX.O.3.a.2
IX.O.3.a.6
IX.O.3.c.1.a
-b

Intern does not use
technology skills to
promote learning
and monitor student
progress. Intern
does not use
technology to collect,

Intern fails to
demonstrate
learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted and talented,
and culturally
diverse learners.

Intern does not use
teaching strategies
that are appropriate
to age, ability level
and learning styles.
Questions reflect the
lower levels of
Bloom’s taxonomy
and do not stimulate
critical thinking,
problem-solving and
active inquiry for all
learners.

Intern inconsistently
utilizes technology
skills to promote
learning and monitor
student progress.
Intern partially uses
technology to collect,

Intern inconsistently
demonstrates
learning opportunities
that differentiate for
special needs,
learning styles, ELL,
gifted and talented,
and culturally diverse
learners.

Intern uses teaching
strategies that are
inconsistently
appropriate to age,
ability level and
learning styles.
Questions reflect the
different levels of
Bloom’s taxonomy
and inconsistently
stimulate critical
thinking, problemsolving and active
inquiry for all
learners.

Intern utilizes
technology skills to
promote learning
and monitor student
progress. Intern
uses technology to

Intern adequately
demonstrates
learning
opportunities that
differentiate for
special needs,
learning styles, ELL,
gifted and talented,
and culturally
diverse learners.

Intern uses multiple
teaching strategies
that are adequately
appropriate to age,
ability levels and
learning styles.
Questions reflect the
different levels of
Bloom’s taxonomy
and stimulate critical
thinking, problemsolving and active
inquiry for all
learners.

9

Professional Education Unit – Intern Performance Rating Form
st
nd
Adapted from Enhancing Professional Practice A Framework for Teaching, 1 and 2 Editions, Charlotte Danielson, author, ASCD publication
Revised June 2016

Technology in
instruction

Differentiated
instruction

Instructional
strategies

3

8

Intern
consistently and
constantly
demonstrates
learning
opportunities that
differentiate for
special needs,
learning styles,
ELL, gifted and
talented, and
culturally diverse
learners.
Intern
consistently
utilizes
technology skills
to model learning
and monitor
student progress.

Intern
consistently uses
varied and
multiple teaching
strategies that
are appropriate
to age, ability
levels and
learning styles.
Questions reflect
the use of mostly
the highest levels
of Bloom’s
taxonomy and
stimulate critical
thinking,
problem-solving
and active inquiry
for all learners.
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analyze, and report
data.

analyze, and report
data.
.

collect, analyze, and
report data.

Intern uses a
variety of
technology to
collect, analyze,
and report data
and implements
changes based
on the results.

9

IX.O.3.a.1

3

9

Intern does not
accept

Intern does not
self- evaluate
and act upon
reasonable
critical evaluation
to improve
instruction.

Ineffective
1

Intern inconsistently
accepts responsibility

Intern inconsistently
uses self-evaluation
and irregularly acts
upon reasonable
critical evaluation to
improve instruction.

Developing
2

Intern accepts
responsibility for

Intern continuously
uses self-evaluation
and acts upon
reasonable critical
evaluation to
improve instruction.

Effective
3

10
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Accepting
responsibility

Reflection on one’s
own practice

Competency

INTASC
Institutional
Lrng. Goal
NASM

Standard

Intern
consistently and

Intern
continuously
uses selfevaluation and
seeks out
reasonable
critical evaluation
to improve
instruction;
searches for
additional
resources to
improve
instruction.

Highly Effective
4

Not
Obs.
Mid
Point

I/P
Mid
Point

M/S
EC
Mid
Point

Not
Obs.
Final

Domain 4: Assuming Professional Responsibilities
The teacher candidate engages in professional development, demonstrates ethical conduct in working with all constituencies (students, colleagues,
parents/guardians, and community members), and reflects upon instruction and student learning to assess teaching effectiveness.

Comments/Recommendations:

IX.O.3.d.1
IX.O.3.d.3
-6

I/P
Final

M/S
EC
Final
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IX.O.3.a.7

3

9

IX.O.3.a.4
IX.O.3.a.5

4

Intern does not
pursue
opportunities to
grow
professionally.

Intern does not
establish a
partnership with
school, home, or
community.

responsibility for
own actions
relative to
students and
learning
community and
does not seek
solutions to
problems.

Intern participates in
professional activities
when provided but
doesn’t actively seek
out opportunities to
grow.

Intern inconsistently
establishes a
partnership with
school, home, or
community.

for own actions
relative to students
and learning
community and to
some extent seeks
solutions to problems.

11

Intern actively seeks
out and pursues
opportunities to grow
professionally.

Intern establishes a
productive
partnership with
school, home, or
community.

own actions relative
to students and
learning community
and seeks solutions
to problems.

Professional Education Unit – Intern Performance Rating Form
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Comments/Recommendations:

Professional
development

Partnerships

10

IX.O.3.d.5

4

Intern
continuously
establishes and
promotes a
productive
partnership with
school, home, or
community.
Intern actively
seeks out and
pursues
opportunities to
grow
professionally
and
demonstrates
application of
knowledge and
skills obtained.

constantly
accepts
responsibility for
own actions
relative to
students and
learning
community and
demonstrates
application of
problem-solving
skills.

Outline of Music Portfolio for edTPA Candidates
Title Page
• Title includes candidate’s name
• Brief self-statement
• Recommended: professional picture of candidate
Introductory Materials
• Résumé
• Philosophy of Education
• Optional: Praxis scores, recommendation letters, copies of observation and/or evaluation forms,
certificates, awards/honors, other degrees, etc.
Planning, Instruction, and Assessment
• edTPA
• Additional Unit Plan 1
• Use of Instructional Technology (1-3 artifacts; Recommended: 1 artifact in which students used
technology)
• Student Work Samples
Professional Responsibilities (Provide artifacts for at least 2 of the 4 sections)
• Communication (evidence of communication with members of school community)
• Professional Development (evidence of professional development activities)
• Participation in School Community (evidence of participating within the school community)
• Advocacy (evidence of advocating for students and/or education)

page 63

THE ROAD TO CERTIFICATION
“AT A GLANCE”
For Completing a Degree in Teacher Education

FIRST YEAR (Completion of 30+ credit hours toward graduation by end of first year)
Check off the following as completed:
_________ Declare your Major/Specialization/Concentration and read through the catalog for your
major
_________ My Education Advisor is ____________________________________________________
_________ My Program Coordinator is _________________________________________________
_________ Meet with Education Advisor to register, work towards completion of GEP, major /
specialization /concentration courses, and Pre-Phase courses
_________ Pass all Pre-Phase courses (as designated by program) with a grade of “C” or better
_________ Prepare for Praxis Core, if necessary (exempt with ACT =24 or SAT math and verbal or math
and critical reading = 1100)

SECOND YEAR (Completion of 60+ credit hours toward graduation by end of second year)
Check off the following as completed:
_________ Register, take, and pass the Praxis Core, if SAT or ACT do not meet minimum score
_________ Meet with Education Advisor to register, work towards completion of GEP, major /
specialization /concentration courses, and Pre-Phase courses
_________ Pass all Pre-Phase courses (as designated by program) with a grade of “C” or better
_________ Apply online (https://www.frostburg.edu/colleges/coe/candidate-resources/phaseapplications/phase-i/) for Phase 1 Admission (see requirements in catalog), submit current
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TB test and 20 documented hours of working with diverse populations
THIRD YEAR (Completion of 90+ hours toward graduation by end of third year)
Check off the following as completed:
_________ Register for fingerprinting and background check – you will be contacted by the Office of
Clinical and Field Experiences when you have been accepted into Phase I
_________ Meet with Education Advisor to register and plan program specific courses
_________ Achieve a grade of “C” or better (or P) in all Professional Education Sequence courses, as
designated by program
_________ Apply online (https://www.frostburg.edu/colleges/coe/candidate-resources/phaseapplications/phase-ii/) for Phase 2 Admission (see full list of requirements in catalog), submit
a specialization/concentration form (P-9 majors only)
_________ Successfully complete (Professional Development Schools) entrance interview/conference,
as designated by program
_________ Prepare for required (by the Maryland State Department of Education) Praxis II

FOURTH YEAR (Completion of at least 120+ credit hours toward graduation)
Check off the following as completed:
_________ Register, take, and pass required Praxis II
_________ Apply online (https://www.frostburg.edu/colleges/coe/candidate-resources/phaseapplications/phase-iii/) for Phase 3 Admission (see full list of requirements in catalog),
submit a current TB test and verification of completion or registration for required Praxis II
_________ Achieve a grade of “C” or better (or P) in all Professional Education Sequence courses, as
designated by program
_________ Meet with Advisor to register and to be cleared for graduation
_________ Apply for graduation
_________ Successfully complete all field work and seminar
_________ Successfully submit EdTPA portfolio, and complete exit requirements as designated by
program

*Candidates apply for certification directly to the Maryland State Department of Education
(https://eisportal.msde.maryland.gov/)
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